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INTRODUCERE

Actualitatea, oportunitatea si necesitatea cercetdrii stiintifice

in contextul actual, educatia incluzivi reprezinti o adevarati
provocare, atat pentru scoald, cat si pentru comunitate. Unul dintre cele
mai importante aspecte ale sistemului de Invatamant este reprezentat de
nevoia de adaptare a acestuia la particularitatile si necesitatile tuturor
copiilor, indiferent daca acestia au o anumita dizabilitate sau doar un ritm
mai lent de Invatare. lar acest lucru nu se realizeazd doar la clasa, ci
implica toate palierele educationale, de la cadrele didactice care predau,
pana la managementul la varf.

Tot mai frecvent incepe sd se contureze in Invatamantul
preuniversitar romanesc o noua dimensiune, cea care Vvizeazd
democratizarea in educatie si egalizarea de sanse pentru toti copiii. lar in
acest context a aparut scoala incluziva, ca raspuns firesc si necesar la
redimensionarea educatiei. Scoala incluzivd este scoala capabila si se
schimbe, sa se adapteze, astfel incét sa devina o comunitate educationala
prietenoasd, in care particularititile si nevoile educabililor si ale
educatorilor sa fie respectate si indeplinite. Altfel spus, se vorbeste de spre
o scoald deschisd tuturor elevilor, in care TOTI elevii participa si invata
IMPREUNA.

Dar pentru ca acest lucru sa se intample, este nevoie de o schimbare,
de redimensionarea sistemului de invdtdmant, in vederea stabilirii de
standarde educationale moderne, in conformitate cu nevoile societatii
actuale, dar si pentru a determina scolile s devind mai responsabile
pentru rezultatele elevilor. Aceste demersuri necesitd insa dedicatie si
efort din partea institutiilor educationale, atit la nivel colectiv, cét si la
nivel individual.

Cele mai noi orientdri teoretice privind incluziunea pun accentul pe o
serie de principii-cheie, ce sunt menite a asigura realizarea unei educatii
incluzive reale si de bund calitate. lar una dintre aceste orientéri se axeaza
pe formarea cadrelor didactice (educatori si profesori, consilieri, logopezi,
kinetoterapeuti, etc.), astfel incat acestia si dobandeascd un set de
competente, valori si atitudini pentru a-si desfisura intr-un mod cit mai
eficient activitatea de la clasa sau din cabinete, in contextul educatiei si al
scolii incluzive.

Lucrarea pe care o propun este adresatd atit specialistilor din
domeniul educatiei, cét si tuturor persoanelor interesate de managementul
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educatiei copiilor cu cerinte educationale speciale, ca element de baza al
incluziunii copiilor cu dizabilitati.

Teza de doctorat pe care o propun este structuratd in patru capitole,
astfel:

Capitolul 1, Stadiul cunoasterii in domeniu, se doreste a fi o
incursiune in domeniul educatiei incluzive si a managementului educatiei
incluzive. in acest capitol am descris principalele aspecte conceptuale si
legislative privind dezvoltarea educatiei incluzive, am descris structurile,
institutiile si serviciile oferite de managementul de tip incluziv, rolurile si
responsabilitatile acestui tip de management.

Capitolul 2 descrie Cadrul conceptual, epistemologic si metodologic
de realizare a demersului stiintific, capitol in care am prezentat
conceptele-cheie ale acestui studiu — stilul managerial, inteligenta
emotionald si schimbarea organizationald. Tot in acest capitol au fost
prezentate obiectivul central si obiectivele specifice ale cercetarii, ipoteza
centrald si ipotezele de lucru, esantionul/lotul de subiecti, metodele si
instrumentele utilizate pentru culegerea si interpretarea datelor de
cercetare, in vederea validarii studiului realizat.

Capitolul 3 cuprinde prezentarea cercetdrii empirirce, in care am
realizat (atat cantitativ, cat si calitativ) analiza rezultatelor cerectdrii pe
baza datelor furnizate de esantion (obtinute din aplicarea chestionarelor),
in vederea validarii ipotezelor de la care am pornit studiul.

Capitolul 4 este capitolul in care a fost prezentat un model eficient de
manager educational din perspectiva educatiei incluzive (modelul MEI),
model ce are la baza relatia dintre inteligenta emotionala a managerilor si
rolul pe care acest tip de inteligenta il are in schimbarea perceptiei si
atitudinii cadrelor didactice din scolile de masa privind copiii cu cerinte
educationale speciale, ca premisd a procesului de incluziune scolard si
sociala a copiilor cu dizabilititi. Acest model isi doreste sd vind in
intdmpinarea tuturor managerilor/liderilor din invatdmant, tuturor cadrelor
didactice, dar si persoanelor interesate de acest domeniu. Crearea si
dezvoltarea modelului propus a apirut din nevoia de optimizare a
procesului educativ.

Concepte-cheie:  managementul  educatiei  incluzive,  stil
managerial, inteligenta  emotionald,  comunicare,  schimbare
organizationald.



CUPRINSUL TEZEI DE DOCTORAT

RECUNOSTINTE
INTRODUCERE
Capitolul 1. Stadiul cunoasterii iIn domeniu
1.1. Aspecte conceptuale si legislative generale privind dezvoltarea
educatiei incluzive.
1.1.1. Educatia incluziva: concepte, abordari, definitii, dimensiuni
1.1.2. Cadrul international de politici privind dreptul la educatie si
educatia incluziva
1.1.3. Legislatia nationald in domeniul dezvoltarii si promovarii
educatiei incluzive
1.2. Managementul educatiei incluzive: structuri, institutii, servicii, roluri
si responsabilitéti .
1.2.1. Concepte de bazd: management - management educational -
management al educatiei incluzive
1.2.2. Niveluri de management in educatia incluziva. Institutii /
educatiei incluzive
1.2.3. Managementul institutiei de invatamant general din perspectiva
educatiei incluzive
1.3. Politici privind managementul integrarii scolare in unitatile scolare
din invatamantul preuniversitar
1.3.1.Curriculumul pentru copiii cu deficiente integrati in
invatdmantul de masa
1.3.2. Formarea cadrelor didactice
1.3.3. Adaptare curriculare si organizare scolara

Capitolul 2. Cadrul conceptual, epistemologic si metodologic de realizare
a demersului stiintific
2.1. Cadrul conceptual
2.1.1. Stilul managerial
2.1.1.1. Modele si tipologii ale stilurilor manageriale in
educatie
2.1.1.2. Criterii pentru evaluarea eficientei stilurilor
manageriale
2.1.2. Inteligenta emotionala



2.1.2.1. Consideratii generale si delimitari conceptuale.
Elementele componente ale inteligentei emotionale
2.1.2.2. Componentele inteligentei emotionale si rolul lor in
leadershipul organizational
2.1.3. Inovatie si schimbare in managementul institutiilor de
invatdmant preuniversitar
2.1.3.1.Conceptul de inovatie si caracteristicile sale
2.1.3.2. Factorii declansatori/inhibitori ai inovatiei
2.1.3.3. Abilitati  specifice leadershipului si inteligenta
emotionala
2.1.3.4. Aptitudinile specifice leadershipului si inteligenta
emotionald. Profesionalism in domeniul comunicarii de criza

2.2. Cadrul epistemologic
2.3. Cadrul metodologic
2.3.1. Descrierea cercetarii
2.3.2. Obiectivele cercetarii
2.3.3. Ipotezele cercetarii
2.3.4. Esantionul/lotul de subiecti
2.3.5. Metode de cercetare
2.3.6. Instrumente utilizate
2.3.7. Etapele cercetarii

Capitolul 3. Prezentarea cercetarii empirice. Propuneri de proiectate a
modelului de integrare eficientd a copiilor cu cerinte educative speciale

3.1

3.2.

3.3.
34.

Inventarul de Personalitate California — C.P.1.

3.1.1. Dimensiunea “Relationarea cu ceilalti”

3.1.2. Dimensiunea "Management de sine”

3.1.3. Dimensiunea ”Motivatii si stil de gandire”

3.1.4. Dimensiunea “Caracteristici personale”

3.1.5. Dimensiunea “Indicatori legati de munca”

3.1.6. Vectorii V1,V2 si V3

Chestionarul privind stilul managerial

3.2.1 Dimensiunea”Decizie”

3.2.2 Dimensiunea ”Convingeri personale”

3.2.3. Dimensiunea ”Conflict”

3.2.4. Dimensiunea ”Autocontrol”

3.2.5. Dimensiunea ”’Simtul umorului” .

3.2.6. Dimensiunea ”Activitatea profesionald”

Testul pentru inteligenta emotionala ..
Chestionarul privind atituidinea cadrelor didactice fatd de

copiii/elevii cu cerinte educative speciale

3.5.

Chestionarul privind rezistenta la schimbare
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3.6. Validarea ipotezelor de lucru
3.7. Concluzii intermediare

Capitolul 4. Modelul MEI de manager educational eficient in contextul
scolii incluzive romanesti
4.1. Prezentare generala
4.2. Componentele modelului "MEI” de manager educational eficient
in contextul scolii incluzive
4.2.1. Comunicarea manageriala
4.2.2. Schimbarea organizationald
4.3. Implementarea modelului MEI de manager educational eficient in
contextul scolii incluzive
4.3.1. Ghid de bune practici privind dezvoltarea inteligentei
emotionale a cadrelor didactice
4.3.2. Ghid de bune practici In ceea ce priveste schimbarea
organizationald
4.3.3. Ghid de bune practici privind comunicarea manageriala

Concluzii
Bibliografie
Anexe

REZUMATUL CERCETARII

Din datele colectate si interpretate se pot desprinde cateva idei de
bazd, dintre care, pe cele mai importante dintre ele, le voi expune in cele
ce urmeaza.

In primul rand, in ceea ce priveste ipoteza centrald de la care s-a
plecat 1n aceasta cercetare, ca ”Stilul managerial si personalitatea
managerilor din invatimantul preuniversitar influenteaza integrarea
scolard si socio-profesionalda a elevilor cu cerinte educative speciale”,
aceasta a fost in foarte mare masurd confirmatd, la fel si ipotezele de
lucru, pe care le voi dezvolta in cele ce urmeaza.

Si ipotezele de lucru de la care am pornit acest studiu au fost
validate.

Ipoteza de lucru nr. 1. Se prezuma ca stilul
managerial democratic coreleaza pozitiv si
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semnificativ statistic cu un nivel ridicat al
inteligentei emotionale.

Ipoteza de lucru nr. 2. Se prezuma ca trasaturile de
personalitate ale managerului institutiilor scolare
coreleaza semnificativ statistic cu atitudinea cadrelor
didactice fata de elevii cu C.E.S.

Ipoteza de lucru nr. 3. Se prezuma ca stilul
managerial democratic coreleaza pozitiv si
semnificativ statistic cu scaderea rezistentei la
schimbare a cadrelor didactice.

Ipoteza de lucru nr. 4. Se prezuma ca un nivel ridicat
al inteligentei emotionale a managerilor coreleaza
pozitiv si semnificativ statistic cu scaderea
rezistentei la schimbare a cadrelor didactice.

Ipoteza de lucru nr. 5. Se prezuma ca stilul
managerial democratic coreleaza pozitiv si
semnificativ statistic cu atitudinea pozitiva a cadrelor
didactice fata de elevii cu C.E.S.

Ipoteza de lucru nr.6. Se prezuma ca introducerea
managerilor si a cadrelor didactice intr-un program
de sensibilizare fata de problematica incluziunii
copiilor cu C.E.S. duce la o mai buna integrare
scolara si socio-profesionala a acestei categorii de
elevi.

Dincolo de aspectele pozitive care au reiesit din studiul realizat, s-au
constatat si o serie de aspecte mai putin dezirabile, pornind de la unele
aspecte de ordin personal ale managerilor investigati, pana la mentalitatea
cvasi-generald a managerilor si a cadrelor didactice, a populatiei din
Romaénia in general, cu privire la persoanele ce au o anumita dizabilitate,
aspecte care frdneazd procesul integrarii scolare, profesionale si sociale a

acestei categorii.

Din analiza acestor date derivd cu necesitate elaborarea unui nou
model de manager si lider in invatdmantul preuniversitar, care sd poata
acoperi toate dimensiunile fragile pe care le-am desprins din profilul
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actual al managerului, In urma evaludrii atat a directorilor de scoald, cat si
a cadrelor didactice.

Modelul MEI de manager in contextul scolii incluzive elaborat
implicd, pe de o parte, relatia dintre inteligenta emotionald si abilitatile de
comunicare ale liderului / managerului scolar, o relatie care este
bidirectionald, iar pe de alta parte, influenta acestor doud variabile
(inteligenta emotionald si abilitatile de comunicare asupra schimbarii
perceptiei si atitudinii cadrelor didactice din scoala.

Rezultatele cercetdrii au  confirmat faptul ca atat inteligenta
emotionald, cat si modul in care comunicd managerii sunt extrem de
importante pentru angajati.

Analiza si interpretarea datelor cercetarii au evidentiat faptul ca nu
atat stilul de conducere in general este important. Managerii sunt perceputi
ca democrati, cu multe dintre caracteristicile acestui stil. Angajatii
recunosc meritele managerilor lor in aceste dimensiuni. Si se pare ca
majoritatea managerilor le au. Problemele apar atunci cand managerii
trebuie sa isi comunice deciziile, atitudinile etc.

Educatia incluziva presupune un demers permanent de optimizare a
scolii, ea avand ca principal scop exploatarea tuturor resurselor existente
in scoald, in special a resurselor umane de care aceasta dispune.

Din pacate, Roménia nu are scoli incluzive in adevaratul sens al
cuvantului. De foarte multe ori, serviciile educationale de sprijin sunt prea
putin dezvoltate si nu sunt dintre cele mai eficiente, iar comunitatea nu si-
a modificat foarte mult perceptia si mentalitatea cu privire la persoanele
cu dizabilitati.

Totusi, in ultimii ani, s-au derulat o serie de proiecte
guvernamentale si non-guvernamentale, ce au avut ca principal scop
crearea in Romaénia a unei scoli de tip incluziv. In ciuda tuturor acestor
eforturi, societatea roméneascd inca are o atitudine segregationista, aceste
proiecte si experiente neputand fi extinse la nivel national.

Noile abordari privind procesul educational, care sunt determinate de
filosofia promovata de educatia incluziva, trebuie si porneasca de la ideea
responsabilitatii sociale si profesionale de care trebuie sa dea dovada toti
actantii care sunt abilitati in desfisurarea si promovarea educatiei
incluzive la nivel institutional. lar aici, un rol definitoriu le revine
managerilor si cadrelor didactice din scoala, care trebuie sa beneficieze de
formare continud, sa fie sprijinite in formarea si imbunatitirea permanenta
atat a competentelor profesionale, prin urmarea unor studii superioare in
domeniu, sau prin accesul la cursuri si programe de formare acreditate in
domeniul educatiei. In contextul promovarii educatiei incluzive, aceste
activitati reprezinta actiuni specifice care au continut formativ, informativ
si consultativ. Se pot desfasura insa si alte activitati complementare, care
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sa se orienteze Indeosebi spre formarea si consolidarea unor abilitati si
capacititi necesare incluziunii, de formare a unor perceptii corecte fatd de
conceptul de educatie incluziva pentru ca, in final, sistemul educational s&
dobandeasca specialisti in acest domeniu, care sa poatd veni cu succes in
intdmpinarea tuturor copiilor cu cerinte educative speciale.

Managementul educatiei si al educatiei incluzive sunt si ele luate in
considerare in  proiectului national "Romania Educata”, initiat de
Presedintele Romaéniei, program menit sa reconfigureze setul de valori al
societatii romanesti, sa faciliteze dezvoltarea unei culturi a succesului care
sd se bazeze pe munca, talent, performanta, integritate si onestitate. lar
pentru realizarea acestor deziderate, proiectul are drept prioritare
dezvoltarea carierei didactice, asigurarea echitatii in educatie, autonomia
institutionald, profesionalizarea in domeniul managementului educational,
educatia timpurie, un sistem de evaluare performant.

CONTRIBUTII PERSONALE

Cercetarea pe care am realizat-o a avut ca elemente de originalitate
urmatoarele:

a) Contributii cu caracter de sinteza:
* trecerea in revistd a stadiului cunoasterii in domeniul managementului
educatiei incluzive;
» prezentarea conceptelor fundamentale cu care s-a operat in demersul
stiintific (managementul educatiei incluzive, inteligentd emotionala,
schimbare organizationald, comunicare);
» abordarea managementului educational din perspectiva incluziva si
multidisciplinarg;
* integrarea si inter-relationarea conceptelor de management incluziv,
stil managerial, comunicare organizationala, schimbare organizationala;
* insusi demersul stiintific realizat.

b) Contributii cu caracter teoretic si experimental:

 realizarea unui permanent dialog simbolic cu literatura de specialitate,
formularea unor opinii personale la o serie de probleme pe care le ridica
managementul educatiei incluzive; in acest sens, s-a realizat un proces de
studiere si identificare a celor mai relevante surse bibliografice referitoare
la  managementul educatiei incluzive, inteligenta emotionala,
managementul schimbarii;

* analiza teoretica si relationarea intr-o noud manierd a conceptelor-
cheie ale studiului;
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+ aplicarea instrumentelor de cercetare lotului de subiecti;

* analiza si validarea ipotezelor legate de relatia dintre stilul managerial,
inteligenta emotionald, perceptia elevilor cu cerinte educationale speciale,
rezistenta la schimbare;

* introducerea conceptului de manager educatiomal in context incluziv
si a modelului MEI de manager in contextul educatiei incluzive.

» dezvoltarea cercetarii empirice pe baza dezvoltarii temelor majore ce
au stat la baza demersului stiintific: management incluziv, inteligenta
emotionald, comunicare, schimbare.

c) Contributii cu caracter practic:
* evidentierea relatiei dintre inteligenta emotionala si stilul managerial;
» evidentierea relatiei dintre nivelul inteligentei emotionale si
comunicarea la nivelul organizatiilor scolare;
 evidentierea relatiei dintre inteligenta emotionala si schimbarea
atitudinii cadrelor didactice fata de copiii cu cerinte educative speciale;
* elaborarea modelului MEI de manager educational in contextul scolii
incluzive, in vederea;
* elaborarea unui ghid de bune practici care sa asigure un management
educational de tip incluziv cat mai performant, in contextul educational si
social actual.

UTILITATEA DEMERSULUI STIINTIFIC

Teza de doctorat elaboratd poate constitui, prin maniera de abordare,
un ghid pentru managerii din invatdmantul preuniversitar in contextul
scolii incluzive specificd secolului XXI, dar si pentru cei ce doresc sa
inteleagd mecanismele schimbarii si sd ajute la implementarea
schimbarilor din unitétile scolare.

NOUTATEA DEMERSULUI STIINTIFIC

Noutatile aduse de demersul stiintific prezentat consta in urmatoarele:

e in primul rand, s-a elaborat un model de manager eficient din
perspectiva promovarii si implementarii educatiei incluzive, ce poate
determina cresterea performantei organizationale in unitatile scolare din
invatdmantul preuniversitar;

e in al doilea rand, au fost extrase o serie de concluzii cu privire la
aspectele investigate prin cercetarea efectuata.

11



LIMITELE DEMERSULUI STIINTIFIC

* din punct de vedere metodologic, una dintre limite a fost constituita de
caracterul formal al chestionarelor, ce a creat o oarecare distanta dintre
cercetator si subiectii investigati;

* o altd limitd metodologica a fost constituitd de mérimea si distributia
esantionului;

« aplicarea on-line a majoritatii instrumentelor a reprezentat inca o limita,
casi gradul de subiectivitate al raspunsurilor acestora, cu posibilitatea de
distorsionare a rezultatelor.

DIRECTII VIITOARE DE CERCETARE

Ca urmare a validarii ipotezelor de cercetare si a elaborarii modelului
de manager al unitatilor de invatdmant preuniversitar din Romania, ar fi
util de urmarit in viitor mai multe directii:

[J cercetarea masurii in care acest model, prin dimensiunile si relatiile pe
care le descrie, poate fi un ghid in alegerea si evaluarea directorilor de
scoli;

[Jextinderea studiului la un numar mai mare de subiecti;

[Jelaborarea si implementarea unor programe de masuri ce vizeaza
schimbarea organizationald in scoli, prin implicarea a cat mai multe
tuturor angajatilor in procesul de schimbare;

[Jelaborarea unui ghid de bune practici care sid vizeze schimbarea
organizationald n scoli;

[realizarea unui studiu privind rolul pe care-1 au cadrele didactice si
comunitatea in dezvoltarea managementului incluziv la toate nivelurile —
scolar, social, comunitar.
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INTRODUCTION

The topicality, opportunity and necessity of scientific research

In the current context, inclusive education is a real challenge, both
for the school and for the community. One of the most important aspects of
the education system is the need to adapt it to the particularities and needs of
all children, regardless of whether they have a certain disability or just a
slower pace of learning. And this is not only done in the classroom, but
involves all levels of education, from teachers who teach, to top
management.

More and more frequently, a new dimension is beginning to emerge
in Romanian pre-university education, the one aimed at democratization in
education and equal opportunities for all children. And in this context, the
inclusive school appeared, as a natural and necessary response to the
resizing of education. The inclusive school is the school able to change, to
adapt, so as to become a friendly educational community, in which the
particularities and needs of educators are respected and met. In other words,
we are talking about a school open to all students, in which ALL students
participate and learn TOGETHER.

But for this to happen, it needs a change, a resizing of the education
system, in order to set modern educational standards in accordance with the
needs of today's society, but also to make schools more responsible for
student outcomes. However, these steps require dedication and effort from
educational institutions, both collectively and individually.

The latest theoretical guidelines on inclusion focus on a number of
key principles, which are designed to ensure a real and good quality
inclusive education. And one of these guidelines focuses on the training of
teachers (educators and teachers, counselors, speech therapists,
physiotherapists, etc.), so that they acquire a set of skills, values and
attitudes to carry out in a way as effective classroom or office work in the
context of inclusive education and schooling.

The work | propose is addressed both to specialists in the field of
education and to all persons interested in the management of the education
of children with special educational needs, as a basic element of the
inclusion of children with disabilities.

The doctoral thesis | propose is structured in four chapters, as
follows:
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Chapter 1, The state of knowledge in the field, is intended to be a
foray into the field of inclusive education and the management of inclusive
education. In this chapter we described the main conceptual and legislative
aspects regarding the development of inclusive education, we described the
structures, institutions and services offered by inclusive management, the
roles and responsibilities of this type of management.

Chapter 2 describes the conceptual, epistemological and
methodological framework for carrying out the scientific approach, a
chapter in which we presented the key concepts of this study - managerial
style, emotional intelligence and organizational change. Also in this chapter
were presented the central objective and specific objectives of the research,
the central hypothesis and working hypotheses, the sample / group of
subjects, methods and tools used to collect and interpret research data, in
order to validate the study.

Chapter 3 includes the presentation of the empirical research, in
which we performed (both quantitatively and qualitatively) the analysis of
the research results based on the data provided by the sample (obtained from
the application of questionnaires), in order to validate the hypotheses from
which we started the study.

Chapter 4 is the chapter in which an efficient model of educational
manager from the perspective of inclusive education was presented (MEI
model), a model based on the relationship between the emotional
intelligence of managers and the role that this type of intelligence has in
changing perception and attitude. teachers in mainstream schools on
children with special educational needs, as a premise of the process of
school and social inclusion of children with disabilities. This model wants to
meet all managers / leaders in education, all teachers, but also people
interested in this field. The creation and development of the proposed model
arose from the need to optimize the educational process.

Key concepts: inclusive education management, managerial style,
emotional intelligence, communication, change.
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RESEARCH SUMMARY

From the data collected and interpreted, some basic ideas can be
deduced, of which, the most important of them, | will present in the
following.

First, regarding the central hypothesis from which this research was
based, that "The managerial style and personality of managers in pre-
university education influence the school and socio-professional integration
of students with special educational needs", this was very confirmed
measure, as well as the working hypotheses, which | will develop in the
following.

And the working hypotheses from which we started this study were
validated.

WORKING HYPOTHESES VALIDATION

Working hypothesis no. 1. It is assumed that the Validated
democratic managerial style correlates positively and

statistically significant with a high level of emotional

intelligence.

Working hypothesis no. 2. It is assumed that the Validated
personality traits of the manager of school institutions
correlate statistically significantly with the attitude of
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teachers towards students with C.E.S.

Working hypothesis no. 3. It is assumed that the Validated
democratic managerial style correlates positively and

statistically significant with the decrease of teachers'

resistance to change.

Working hypothesis no. 4. It is assumed that a high level ~ Validated
of emotional intelligence of managers correlates

positively and statistically significantly with decreased

resistance to change of teachers.

Working hypothesis no. 5. It is assumed that the Validated
democratic managerial style correlates positively and

statistically significant with the positive attitude of

teachers towards students with C.E.S.

Working hypothesis no.6. It is presumed that the Validated
introduction of managers and teachers in an awareness

program on the issue of inclusion of children with C.E.S.

leads to a better school and socio-professional

integration of this category of students.

Beyond the positive aspects that emerged from the study, a number
of less desirable aspects were found, starting from some personal aspects of
the investigated managers, to the quasi-general mentality of managers and
teachers, population in Romania in general, regarding people with a certain
disability, aspects that hinder the process of school, professional and social
integration of this category.

From the analysis of these data derives the need to develop a new
model of manager and leader in pre-university education, which can cover
all the fragile dimensions that we have detached from the current profile of
the manager, following the evaluation of both principals and staff didactic.

The MEI model of manager in the context of the inclusive school
we developed involves, on the one hand, the relationship between emotional
intelligence and communication skills of the school leader / manager, a
relationship that is bidirectional and on the other hand, the influence of these
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two variables. (emotional intelligence and communication skills on changing
the perception and attitude of teachers in school.

The research results confirmed that both emotional intelligence and
how managers communicate are extremely important to employees.

The analysis and interpretation of the research data highlighted the
fact that not so much the driving style in general is important. Managers are
perceived as Democrats, with many of the characteristics of this style.
Employees recognize the merits of their managers in these dimensions. And
it seems that most managers have them. Problems arise when managers have
to communicate their decisions, attitudes, etc.

Inclusive education involves a permanent effort to optimize the
school, its main purpose being to exploit all existing resources in the school,
especially the human resources available to it.

Unfortunately, Romania does not have inclusive schools in the true
sense of the word. Very often, educational support services are
underdeveloped and not among the most effective, and the community has
not changed much its perception and mentality regarding people with
disabilities.

However, in recent years, a series of governmental and non-
governmental projects have been carried out, whose main purpose was to
create an inclusive school in Romania. Despite all these efforts, the
Romanian society still has a segregationist attitude, these projects and
experiences cannot be extended at national level.

The new approaches to the educational process, which are
determined by the philosophy promoted by inclusive education, must start
from the idea of social and professional responsibility that must be
demonstrated by all actors who are empowered to carry out and promote
inclusive education at the institutional level. And here, a defining role
belongs to the managers and teachers of the school, who must benefit from
continuous training, be supported in the training and continuous
improvement of both professional skills, by pursuing higher education in the
field, or by accessing courses and accredited training programs in the field
of education. In the context of promoting inclusive education, these
activities represent specific actions that have had a formative, informative
and consultative content. However, other complementary activities can be
carried out, which should be oriented especially towards the formation and
consolidation of skills and abilities necessary for inclusion, to form correct
perceptions towards the concept of inclusive education so that, finally, the
educational system acquires specialists in this field, which can successfully
meet all children with special educational needs.

The management of education and inclusive education are also
taken into account in the national project "Educated Romania", initiated by
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the President of Romania, a program designed to reconfigure the set of
values of Romanian society, to facilitate the development of a culture of
success based on work, talent, performance. Integrity and honesty. And to
achieve these goals, the project has as a priority the development of teaching
career, ensuring equity in education, institutional autonomy,
professionalization in the field of educational management, early education,
a high-performance evaluation system.

PERSONAL CONTRIBUTIONS

The research we carried out had as elements of originality the
following:

a) Synthetic contributions:

» reviewing the state of knowledge in the field of inclusive
education management;

* presentation of the fundamental concepts used in the scientific
approach (management of inclusive education, emotional intelligence,
organizational change, communication);

* approaching the educational management from an inclusive and
multidisciplinary perspective;

* integration and inter-relationship of the concepts of inclusive
management,  managerial  style,  organizational = communication,
organizational change;

« the scientific approach taken.

b) Theoretical and experimental contributions:

 achieving a permanent symbolic dialogue with the literature,
formulating personal opinions on a series of issues raised by the
management of inclusive education; in this sense, a process of study and
identification of the most relevant bibliographic sources related to the
management of inclusive education, emotional intelligence, change
management was performed;

« theoretical analysis and relating in a new way the key concepts of
the study;

* application of research tools to the group of subjects;

« analysis and validation of hypotheses related to the relationship
between managerial style, emotional intelligence, perception of students
with special educational needs, resistance to change;
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« introduction of the concept of educational manager in an inclusive
context and of the MEI model of manager in the context of inclusive
education.

* development of empirical research based on the development of
major themes that formed the basis of the scientific approach: inclusive
management, emotional intelligence, communication, change.

¢) Practical contributions:

* highlighting the relationship between emotional intelligence and
managerial style;

* highlighting the relationship between the level of emotional
intelligence and communication at the level of school organizations;

* highlighting the relationship between emotional intelligence and
changing teachers' attitudes towards children with special educational needs;

* elaboration of the MEI model of educational manager in the
context of the inclusive school, in view;

* elaboration of a guide of good practices that will ensure an
inclusive educational management of the most efficient type, in the current
educational and social context.

THE USEFULNESS OF THE SCIENTIFIC APPROACH

The doctoral thesis developed can be, through the approach, a guide
for managers in pre-university education in the context of inclusive school
specific to the XXI century, but also for those who want to understand the
mechanisms of change and help implement change in schools.

THE NOVELTY OF THE SCIENTIFIC APPROACH

The novelties brought by the presented scientific approach consist
in the following:

« firstly, an efficient manager model has been developed from the
perspective of promoting and implementing inclusive education, which can
increase organizational performance in schools in pre-university education;

« secondly, a series of conclusions were drawn regarding the issues
investigated by the research conducted.
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LIMITS OF THE SCIENTIFIC APPROACH

* from a methodological point of view, one of the limits was the
formal nature of the questionnaires, which created a certain distance
between the researcher and the investigated subjects;

« another methodological limit was the size and distribution of the
sample;

« the online application of most tools was another limitation, as was
the degree of subjectivity of their responses, with the possibility of distorting
the results.

FUTURE RESEARCH DIRECTIONS

As a result of the validation of the research hypotheses and the
elaboration of the manager model of the pre-university education units in
Romania, it would be useful to follow several directions in the future:

[ researching the extent to which this model, through the
dimensions and relationships it describes, can be a guide in choosing and
evaluating school principals;

[1 extending the study to a larger number of subjects;

[1 elaboration and implementation of some programs of measures
aiming at the organizational change in schools, by involving as many as
possible all the employees in the change process;

[1 elaboration of a guide of good practices aimed at organizational
change in schools;

[1 conducting a study on the role of teachers and the community in
the development of inclusive management at all levels - school, social,
community.
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INFORMATII PERSONALE BULACU GABRIELA DANIELA
Str. Craiovei, Bloc 29, Sc. B,
ap.17, Pitesti, jud. Arges,
Romania

Tel. 0726.312.496

E-mail:

bugsbunny 4me@yahoo.com
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Date of birth: 07.11.1974

EXPERIENTA

PROFESIONALA
Psychopedagogical teacher, holder, didactic
degree |

2009-present "Sfanta Elena" Special Kindergarten Pitesti
*Activities: therapeutic-recovery activities,
integrative and instructive-educational
activities, counseling activities for children and
parents
* Type or sector of activity: Education

Speech therapist

2008 -2009 Pitesti Interschool Speech Therapy Center
« Activities: corrective-therapeutic and
integrative activities, counseling activities for
children and parents
* Type or sector of activity: Education
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2007 — 2008

2006 — 2007

2005 - 2006

2004 - 2005

Speech therapist

School No. 1 Popesti-Leordeni, IIfov County

* Activities:  corrective-therapeutic  and
integrative activities, counseling activities for
children and parents

* Type or sector of activity: Education

Psychological counselor

School No. 54, sect. 3, Bucharest

* Activities: counseling activities for students
and parents, assessment, psychodiagnosis and
intervention

* Type or sector of activity: Education

Psychological counselor

“Grivita” Mechanical Technical College, sect.
1, Bucharest

* Activities: counseling activities for students
and parents, assessment, psychodiagnosis and
intervention

* Type or sector of activity: Education

Psychological counselor

Industrial High School Nr. 2 Pitesti
Constructions

* Activities: counseling activities for students
and parents, assessment, psychodiagnosis and
intervention

* Type or sector of activity: Education
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EDUCATION AND

TRAINING

2021

2020

2018

2016

2016

2016

2014 -

prezent

2014

2014

2014

Course "National exam evaluator”

Course and member of the Advisory Board of [.S.J.
Arges

Supporting and obtaining the didactic degree |
Member of the M.E.C.T.S.

National educational program "Evaluation in pre-
university education” - elaboration of educational
software, organizer and evaluator.

Course - "Innovative strategies for the autism
spectrum”, Bucharest

Methodist 1.S.J. Arges

Supporting and obtaining the didactic degree Il
University of Bucharest, Faculty of Psychology and
Educational Sciences

Course "Cognitive-behavioral psychotherapy
techniques and applied behavioral analysis in autism
spectrum disorders", Romanian College of
Psychologists and APCC

Course "Innovative Strategies for the Autism
Spectrum - Son Rise" Program
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2013

2013

2013

2013

2013

2013

2013

2012

2010 - 2012

1989-1993

Obtaining the "Certificate of Psychologist with the
right to free practice" - Special Psychopedagogy -
COPSI Romania

Advanced program ,, Mimico-Gestural Language ,,
advanced level (PG5)

Training program ,, Mimic-Sign Language ,, Didactic
design (PG2)

Training and specialization program - "School
Mediator”, Association "Resource Center and
Strategic Initiatives

Continuing education course "Educational Pro
Management" - expert manager

“Trainer” course, EDUEXPERT, Craiova

Course "Elements of speech therapy and special
psychopedagogy - practical corrective-therapeutic
methods", COPSI and the Center for Communication
and Human Development Phoenix

Master "Management of social and health services" (4
weeks), University of Pitesti, Fac. Of Orthodox

Theology, Social Assistance Section ”

"Lucian Blaga" University of Sibiu, Faculty of
Sciences, specialization Psychology

"Zinca Golescu" National College Pitesti, Physics-
Chemistry specialty
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PERSONAL SKILLS

Language (s) Romanian Language
default (s)
Other known UNDERSTANDING SPEACHING WRITING
foreign
languages
Listeni . .
istening Reading Join the _ Oral
conversation
speech
English
Medium
level/B2 . . .
Medium level/ B2 Medium Medium Medium
level/B2 level/B2 level/B2
French Medium
levellBL  \regium Medium  Medium
level/B1 level/B1 level/B1

Medium level/B1

COMMUNICATION  Ability to adapt communication to various
SKILLS situations and people, flexibility, empathy,
assertiveness.

ORGANIZATIONAL Ability to organize and coordinate, resistance to
COMPETENCES/ stress, ability to make decisions quickly in

problematic / conflict situations.
MANAGEMENT
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OTHER SKILLS Literary-artistic

skills

JOB SKILLS Professional skills, pedagogical tact, flexibility,
patience, empathy, collaborative spirit, permanent
desire for learning and self-improvement

DRIVER'S LICENSE NO
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