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INTRODUCERE

Doresc sa aduc multumiri d-nei Prof.univ.dr. Adriana GRIGORESCU, conducitorul de
doctorat de facto al acestei lucriri, pentru indrumarea pe parcursul stagiului doctoral din
1 octombrie 2015 panai la finalizarea lucrarii in 30 septembrie 2020 si care nu a putut avea
aceasta calitate la sustinerea publica datorita afilierii la o alta scoald doctorala incepand

cu 1 octombrie 2020.

Omenirea a trecut de la o epoca la alta, dezvoltand medii de viata, cristalizate in jurul
unor oameni capabili sd conduca si gestioneze cunoasterea in diferitele ei forme de manifestare:
piatra, fierul, focul, carbunele, aburul, gazul, curentul electric, frecventele undelor etc.

Nodul de retea sociala care capteaza in prezent atentia/energia oamenilor la nivel global
este omul capabil sa gestioneze haosul, referindu-ne la acest termen din perspectiva creata de
autorii teoriei haosului, extrapolatd la nivelul perceptiei umane raportate la viteza schimbarilor

variabilele din sisteme.



Sistemul care este supus celei mai mari presiuni, in contextul actual al marimii si
variabilitdtii sensurilor vitezelor fluxurilor de date pe care le permit tehnologia si internetul,
este sistemul educational. Pregatirea managerilor educationali pentru a dezvolta aceasta
capabilitate manageriala reprezinta o prioritate, atat pentru crearea contextelor teoretice care sa
permitd noilor generatii Insusirea comportamentelor necesare mentinerii controlului si
autocontrolului in interactiune cu fluxurile de date la care au acces, cat si pentru generarea unui
pattern social prin care comportamentele sa fie preluate natural, prin imitatie.

Avand constienta acestei provocari prin care inceputul de secol XXI testeaza limitele
functiei manageriale, am cautat un reper de abordare a ideii de haos dintr-o perspectiva
neinhibatd pentru natura umana. Astfel am descoperit conceptia matematicianului Benoit
Mandelbrot privind capabilitatea umana, sustinuta de cea tehnologica de a fractaliza orice
sistem, in aparentd, imposibil de controlat, datoritd rugozitatii si aspectului sdu haotic.
Transgresarea viziunii lui Mandelbrot in domeniul managementului educational a implicat atat
verificarea capabilitatii sistemului de a o conceptualiza, cat si verificarea deschiderii
managerilor actuali cétre variabile instrumentale sau metodologice care au patruns sau pot

patrunde in sistem.

METODOLOGIA CERCETARII

Cercetarea a urmarit modul in care managerii se raporteaza la datele sistemice pe care
le controleaza si este prezentatd in capitolul al patrulea al lucrarii, Cercetare empirici privind
disponibilitatea sistemului educational si a managerilor din Romdnia de a integra strategii
de management de tip fractalizant care este impartit in trei sectiuni:

1. Analiza disponibilitatii sistemului educational de a integra managerii de tip
fractalizant

2. Analiza perceptiei actualilor manageri in relatie cu gdndirea strategica de tip
fractalizant

3. Noul pattern de modelare a structurii sistemului educational

Considerand ca atat pe nivelul evaluarii masurii in care sistemul manifesta
managerii actuali manifesta deschiderea necesard insusirii unor noi comportamente mentale,
investigarea implicd descoperirea modului in care managerii se raporteaza la parghiile de

control, atdt in relatie cu instrumentele/uneltele fizice sau teoretice, cat si cu beneficiarii



primari, secundari si tertiari si resursele umane, chestionarea a vizat ca grup tinta exclusiv
manageri.

Instrumentul cercetarii este alcatuit din doua chestionare, primul avand 42 de intrebari
ce au urmdrit disponibilitatea sistemului, iar al doilea cu 18 intrebari ce au avut drept obiect
descoperirea perceptiei managerilor. Investigatia a avut ca grup tintd managerii din patru judete
ale Romaniei, alese pe criteriul reprezentativitatii relatiei cu patru dintre provinciile romanesti
(Muntenia, Moldova, Transilvania, Dobrogea), fapt ce ar putea sustine o imagine de echilibru
privind realitatea din prezent, la nivel national. Cercetarea a fost realizatd pe un esantion de 200
de manageri scolari.

Datele statistice confirmd reprezentativitatea esantionului in relatie cu specificitatea
unitatilor de invatamant din reteaua scolara actuald, atat la nivel de disipare (rural, urban,
resedinta de judet), cat si la nivel de structura (invatamant primar, gimnazial, liceal) si la nivel
de numar de elevi pe unitate scolara, pentru unitdtile cu personalitate jurdica, inclusiv la nivel
de vechime a scolilor.

La realizarea cercetarii empirice s-a folosit aplicatia Google Forms pentru a colecta
raspunsurile. Managerii au raspuns la intrebarile din chestionar, sub protectia anonimatului,
metoda de diferentiere a fiecaruia fiind marcajul de timp.

Pentru prelucrarea datelor s-a folosit programul Excel din cadrul pachetului Microsoft
Office Professional Plus 2013. Raspunsurile au fost importate intr-un document Excel, unde cu
ajutorul formulelor =COUNTIF() si =SUM() am determinat numarul de raspunsuri pentru
fiecare varianta in cazul intrebdrilor cu un sigur raspuns, iar la intrebarile cu raspuns multiplu,
numarul de variante alese. De asemenea, tot prin intermediul acestui program, am generat
diagramele de tip radial si cele de tip bare grupate.

Obiectivul lucrarii este de introducere in constiinta publica, atdt pe nivel conceptual,
cdt §i pe nivel factual, a unui concept prin care sa se reconfigureze gandirea strategica a
managerilor din sistemele educationale.

Obiectivele derivate, vizeaza principalele paliere ce ar trebuie activate de preluare
conceptului:

1. Crearea ancorelor stiintifice care sustin posibilitatea crearii unor instrumente teoretice
de promovare a managementului de tip fractalizant

2. Configurarea limitelor cadrului legislativ care pot sustine strategiile managerului de
tip fractalizant

3. Configurarea limitelor sistemice care pot integra comportamentele acestui tip de

management



4. Configurarea limitelor de perceptie ale actualilor manageri, in relatie cu strategiile
gandirii de tip fractalizant

Cele 42 de intrebari care au urmarit disponibilitatea sistemului de a integra manageri
de tip fractalizant au fost structurate in 8 sectiuni prin care au fost investigate comportamentele
de relatie ale managerilor actuali 1n retelele specifice miscarii datelor in sistemele educationale.
Réspunsurile la fiecare intrebare din sectiune si fiecare sectiune au fost masurate prin raportare
atat la validitatea ipotezelor, cat si prin raportare la validitatea esantionului, in raport cu sistemul
educational din Romania.

Sectiunea A se referd la conditiile de monitorizare a mentinerii echilibrului psiho-
biologic al beneficiarilor directi/primari ai educatiei. Datele de ordin statistic din aceasta
sectiune confirma existenta instrumentelor de monitorizare a echilibrului psiho-biologic si a
contextului necesar credrii fractalilor prin care fiecare elev sa beneficieze de confortul sustinerii
din partea scolii in orice moment de dezechilibru. Sistemului educational 1i sunt arondate si
faptic Tntr-o oarecare masura, nu numai teoretic, sistemele care pot monitoriza sanatatea fizica
si psihicd a elevilor.

Sectiunea B se referd la conditiile de monitorizare a echilibrului social din
micrositemele sociale de apartenenta a copiilor . Imaginea pe care o creeaza datele statistice
demonstreaza existenta constiintei faptului ca traditia scolii si a comunitatii locale incurajeaza
parteneriatul scoald-familie privind mentinerea conditiilor de viatd propice educatiei, insa
actiunile care ar demonstra crearea in concret a acestui parteneriat sunt plasate majoritar in zona

Sectiunea C se referd la specificitatea retelelor de comunicare intre scoala si familia
elevului minor, respectiv, elevul major. Chestionarea pe acest segment demonstreaza
existenta unui flux de date bidirectionat scoald-familie prin intermediul aplicatiilor de tip
Messenger puse la dispozitie de telefoanele si computerele cu acces la internet ale profesorilor,
parintilor si elevilor majori. Cadrul de comunicare este abordat din perspectiva facilitatilor
asumate individual, existind o oarecare reticenta in abordarea unor initiative care ar permite
comunicarea oficializata prin aplicatii asumate la nivel institutional.

Sectiunea D se refera la specificitatea retelelor de comunicare intre profesori si
elevi. Datele statistice confirma tendinta abordarii retelelor clasice de comunicare intre
profesori si elevi, pe nivelul implicat de formarea pluridisciplinara. Ca si in celelalte cazuri,
existenta in sine a suportului digital nu a generat reactiile asteptate privind initiativa credrii unor
noi contexte de comunicare, iar managementului i-a lipsit, pe toate palierele de manifestare, de

la cel statal, la cel local-institutional, forta necesara initiativelor de tip push-on



Sectiunea E se refera la specificitatea retelelor de comunicare intre profesorii
diriginti si elevi. Mentoratul pe care il implica in prezent relatia elev-profesor diriginte,
conform programelor scolare in uz, este instrumentat, conform rezultatelor chestionarii noastre,
cu precadere la nivel teoretic, din perspectiva instrumentelor de lucru cu caracter proiectiv,
create si monitorizate de diriginte. Dovezile didactice ale transpunerii in concret a activitatilor
implicate de atingerea finalitdtilor competentelor generale, nu reprezintd un criteriu de
feedback.

Sectiunea F sc refera la specificitatea retelelor de comunicare intre managerul
educational si beneficiarii directi ai educatiei. Comportamentul de relatie a managerilor cu
beneficiari directi/primari ai educatiei, inregistrat statistic, demonstreazad existenta unei
discontinuitdti de perceptie a finalitatilor investitiilor de timp managerial pe acest segment. Desi
cei mai multi dintre manageri au integrate in agenda cotidiana activitatile elevilor, fie sedinte
ale consiliului de elevi, fie orice alt tipuri de activitati, in mod majoritar, preiau informatiile
despre acestia de la profesori sau din audiente, nu de la reprezentantii elevilor din Consiliul
Elevilor.

Sectiunea G se referd la specificitatea retelelor de comunicare intre managerul
educational si beneficiarii indirecti ai educatiei

Datele statistice confirma interesul si preocuparea managerilor pentru cultivarea tuturor
retelelor de comunicare cu beneficiarii indirecti sau secundari ai educatiei. Spre deosebire de
raspunsurile privind aceeasi finalitate directionata spre teritoriul familiei ( capitolul B) care
demonstrau o implicare mai mica in activitati care permiteau scolii desoperirea culturilor
familiale, pe acest segment, care defineste integrarea familiei in cultura scolii, implicarea este
mult mai mare.

Sectiunea H se refera la specificitatea retelelor de comunicare intre managerul
educational si resursele umane din interiorul institutiei

Investigarea specificitatii retelelor de comunicare intre managerul educational si
resursele umane din interiorul institutii demonstreaza fiabilitatea tuturor canalelor si
contextelor. Cu cat retelele de comunicare se apropie mai mult de limitele teritoriale ale
institutiei si de cei care au constiinta si constienta apartenentei la acel teritoriu pe o perioada
nedeterminatd contractual, in ciuda faptului cd este determinatd prin limita varstei de
pensionare, cu atat fiabilitatea retelelor si contextelor este mai mare

Sectiunea I se referd la specificitatea retelelor de comunicare intre managerul
educational si reprezentantii altor institutii din sistem si din afara sistemului. Datele

statistice confirma fiabilitatea de comunicare intre managerul educational si reprezentantii altor
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institutii din sistem si din afara sistemului si implicarea managerilor in crearea si mentinerea
acestor retele.

Rezultatele confirma deschiderea sistemului educational catre toate retelele, fapt ce
asigurd, in sine, viabilitatea acestuia si posibilitatea generarii rapide a fractalilor care mentin
microsistemele scolare in echilibru.

Cele 18 Iintrebari prin intermediul carora a fost investigata disponibilitatea
managerilor educationali de a initia si configura strategii de management de tip
fractalizant reflecta, in primul rand, masura in care managerii isi asuma responsabilitatea
privind implicarea activd in controlul datelor sistemice pe nivelurile implicate de retelele
institutionale.

Datele statistice ne confrunta cu o realitate care demonstreaza profunda responsabilitate
si asumare a managerilor din prezent fatd de toate finalitatile procesului educational si marea
disponibilitate de a utiliza toate instrumentele materiale si teoretice cu care prezentul ii
confrunta, dar si nevoia incd sensibila de stabilitate si predictibilitate. Investigarea managerilor
demonstreaza disponibilitatea acestora de a initia si configura strategii de tip fractalizant, prin
insusi faptul ca 1si asuma responsabilititile privind finalitdtile sistemului. Asumarea
responsabilitatii implicd dedublarea profesionald sau, cu alte cuvinte, asumarea dublului
profesional care asigurd principiul retroactiuni cand 1n sistemul/teritoriul la care se raporteaza

sinele sunt necesare decizii.

SINTEZA CAPITOLELOR

Demersul teoretic a fost structurat in trei ipoteze argumentate cu suport stiintific,
legislativ si econometric.

Prima ipoteza, tradusa in concret in primul capitol al cercetdrii teoretice, Chintesenta
conceptului management de la aparitie pdna in prezent, 151 propune validarea actualitatii si
continuitatii conceptului manager/management in relatie cu natura umana intrinseca si cu
natura comunitatilor umane si este argumentata prin urmarirea a trei directii de construct
ideatic:

1. Etimologia, semantica si epistemologia conceptului

2.Configurarea factuala a conceptului

3. Reflectarea si reflexia conceptului intre limitele sistemului educational

Perspectiva contemporand asupra conceptului este puternic influentatd de aparitia

tehnologiei si de descoperirile din fizicd si biologie. Teoria feedbackului reflectata atat la



nivelul comportamentului uman cat si la nivelul comportamentului masinii dotate cu senzori,
asaza managerul intr-un sistem ce opereaza ca un intreg, functia lui fiind doar una dintre cele
interconectate sistemic si puse in miscare de marimea de iesire. Computerul, cu intreaga lui
putere de stocare, selectare si prelucrare a datelor este si el parte componenta a acestui sistem,
sustindnd traficul de date din circuit pe frecvente si cu viteze ce pot permite niveluri ale
eficientei si eficacitatii greu de imaginat in trecut.

In mod paradoxal, bucla teoreticd a adus in prezent conceptul, din punct de vedere
factual, pe nivelul de expresie pe care s-a manifestat dintotdeauna, in mod natural. Din punct
de vedere al evolutiei psihologice a naturii umane, aceasta volta stiintifica pluridimensionala a
generat o asteptare sociald care-i obliga pe oameni sa-si asume feedbackul economic creat atat
de alegerea sistemelor si a pozitiei din interiorul acestora cat si de capacitatea proprie de
integrare.

Nivelul de expresie natural, decodat pe primul nivel al traducerii conceptului, cel pur
lingvistic, caruia astazi neurolingvistica 1i recunoaste suprematia prin relevarea legaturilor intre
sistemul nervos uman si conducerea energiei prin cuvant, demonstreaza conditionarea
managementului de existenta unei relatii predefinite biologic.

Vointa omului poate fi recunoscutd ca autoritate, doar in relatie cu acele obiecte sau
unelte pe care a invatat sau invata sa le controleze, prin imblanzirea conditionata de sistemul
rasplata-pedeapsa, a unor fiinte carora le este interzisa libertatea de miscare conform propriilor
impulsuri genetice si prin comunicarea intre sistemele codate genetic dual.

Sute de mii de ani, de la aparitia speciei si pand in prezent, miscare in comunitatile
umane, fie ele economice sau de oricare alta factura, s-a realizat in sensul impus de autoritatea
de facto. Autoritatea de iure poate sa mentind echilibrul comunitatii, organizatiei sau sistemului
doar in misura in care se poate manifesta factual. In absenta ponderii de sarcina care si poati
permite aceastd congruenta a fortelor implicate, se instaureaza haosul care genereaza criza a
carei unica solutie este redefinirea raportului sau rapoartelor de putere intre nodurile de retea.
Sistemele vii sau nevii sunt puse in miscare doar in sensul decis de presiunea interactiunii cu
celelalte sisteme cu care vin in contact sau de un punct din propriul sistem care-si cauta
echilibrul de manifestare. In mod obligatoriu, in momentul in care se stabileste relatia,
managementul starii este asumat de ambele sisteme sau de senzorii de intrare si de iesire dintr-
un sistem.

In contextul acestor realititi validate de stiinte in prezent, reevaluarea metodelor

propuse de teoriile afirmate si confirmate de-a lungul timpului in relatie cu esenta conceptului

10



implica doar un elogiu de tip magna cum laude prin care prezentul este obligat sa-si oglindeasca
masura in oceanul cumulat de eforturile de ordin intelectual ale predecesorilor.

A doua ipoteza, este dezvoltatd si argumentatd in capitolul Plurivalentele sistemului
educational urmand traiectoriile specifice configurarii unui sistem: conditia de aparitie si
evolutia conceptuald prin doud subcapitole:

1. Educatia ca expresie socio-economica a evolutiei oamenilor
2. Implicatiile epistemologice ale notiunii de sistem educational
Cele douad subcapitole concentreaza circular informatia cu caracter argumentativ urmand
parabolele celor patru conditii specifice sistemului educational: psihobiologica, sociala,
economicd/statald si informational-globala.

Viziunea noastrd asupra realitdtii pe care o configureazd sistemul educational,
asambleaza, in aceeasi structurd, toate retelele care contribuie in mod continuu si constant la
modelarea informatiei, in relatie cu beneficiarul primar al educatiei, considerat a fi nucleul
sistemul

Prima dintre retelele pe care am abordat-o in analizd este cea psihobiologica,
consideratd in prezent, domeniul de investigare ce aduce, In primul rdnd din perspectiva
neuropsihobiologicd, spre cei interesati, descoperiri ce schimba fundamental modul de
raportare a omului la el insusi. Aspectul pe care 1-am considerat cel mai relevant este cel
desemnat prin sintagma codare duald, ce vizeaza capacitatea naturii umane de a actiona atat la
comanda interna proprie, cat si la comanda externa prin asumarea unui ID de relatie, denumit
ID profesional, derivat din unul dintre ID-urile baza ale speciei: copil, adult de gen feminin sau
masculin, parinte de gen masculin sau feminin. Trecerea de la un registru de comanda la altul
se realizeaza in mod spontan prin racordare la sistemul care recunoaste ID-ul profesional, sau
prin acord individual ntr-un context in care o persoana din exterior solicita acordul sau,
individul insusi construieste un context mental prin care sa decida acordul. Existenta acestor
functii cerebrale face posibild invétarea in copildrie si de la alte persoane in afara celor
recunoscute de copil ca fiind parinti si membri ai familiei carora sunt incredintati de catre
parinti. Pentru fiecare etapa a copilariei, exista un mentor/parinte de referinta de la care, Th mod
natural, copilul preia setul de informatii sau de conditii de relatie cu informatiile necesare pentru
a se integra in mediul de viata, in timpul vietii de adult.

Tn primii doisprezece - paisprezece ani de viati, pani cand omul devine adult biologic
(intrd la pubertate) programele de invatare naturald se deruleaza de la sine, indiferent de
intentiile de educare ale adultilor care intra in relatii de tip educational cu acesta. Ulterior, omul

dobandind discernamant biologic, poate sa-si dea acordul la cererea cuiva din exterior sau la
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propria solicitare. Asadar, dupd aceastd varsta, orice context de invatare trebuie abordat din
aceasta perspectiva, chiar daca statutul social-juridic 1l mentine in stare de minor pana la 18 ani,
in Romania; responsabilitatea privind deciziile acestuia fiind asumata si de parinti, tutori sau
orice alta persoana care raspunde de miscarea informatiei intr-un sistem in care un minor este
integrat.

Toate aceste particularitati ale retelei psiho-biologice, sunt gestionate, in prezent,
conform legilor 1n vigoare, atat de individ in sine, cat si de familie, sistemele medicale, de
asistentd sociala si cele de asistentd psihologica create pentru a asigura mediul propice unei
evolutii armonioase pentru fiecare copil. Fiecare dintre aceste sisteme 1si creeaza propria
imagine a evolutiei copilului, gestiunea datelor nefiind, pand in prezent centralizata astfel Incat
adultii care iau decizii ce pot influenta viata copilului sa poatd consulta datele intr-un ritm
compatibil cu cel al luarii deciziei.

A doua retea pe care am supus-o analizei este cea sociala. Abordarea a fost realizata,
in primul rand din perspectiva microstructurii sociale naturale, familia, Tn care integrat
copilul/adultul, cu unul dintre rolurile de etapa sau de acord. Aspectul analizat cu atentie a fost
cel al caracteristicilor autoritatii sau paterului care isi asuma atat natural, cat si legal dreptul de
a decide relatia cu mediul de viata si, implicit cu scoala. Am considerat important acest fapt,
deoarece, in absenta acceptarii faptului ca un om nu poate relationa in mod natural cu mai mult
decat o autoritate, managerul educational al sistemului care preia educatia unui copil, céruia i
se cere comportament adecvat regulilor, adica obedientd, nu poate crea un acord corect de
relatie cu familia minorului sau cu majorul care solicitd intrarea in sistem. Esafodajul
argumentatiei pe acest palier isi are rddacinile in cel psihobiologic, insa derivatele au ramificatii
ample, atat la nivel social cat si juridic. In principiu, instrumentul de decizie in configurarea
conexiunilor intre retele este contractul sau acordul si se instrumenteaza in acelasi mod, in orice
tip de conexiune sociala. In prezent, sistemul educational dispune de un articol de lege care
conditioneaza intrarea si iesirea din sistem printr-un contract de studii, insa traditia sistemului
nu concurd in aceastd directie. Copilul beneficiaza inca, in viziunea mentalului colectiv din
Romania, de imaginea unei fiinte care trebuie sd accepte decizia autoritatilor din orice sistem
fara drept la interpretarea comenzii, chiar daca, din punct de vedere legal, au fost adoptate n
ultimii doudzeci de ani toate legile care configureaza drepturile copilului intr-un stat
democratic.

Al treilea tip de retea asupra cdreia ne-am oprit atentia, este reteaua statala. Am
considerat importanta aceasta retea, deoarece, In Romania, sistemul educational, desi au trecut

treizeci de ani de la iesirea din structurile configurate in ipoteza ideologiei comuniste, inca isi
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pastreaza structura dominantd a invatdmantului de stat, initiativele private fiind conditionate

prin lege sd adopte aceeasi curriculd. Aceasta retea este astfel alcatuitd incat poate crea impresia

.....

sincronia evolutiei sistemului, faptele construind imaginea unei structuri care in aparenta este
mare, greoaie si rigida, iar in esenta, gata n orice moment sd adopte orice schimbare, tocmai
datorita faptului ca nucleul este reprezentat de copiii, iar natura umana integreaza cu maxima
rapiditate si usurintd orice noutate care vizeaza progresul in viata copiilor. Este adevarat ca
presiunile asupra acestei retele vin, in primul rand din partea retelei politice, raspunzatoare de
crearea ideologiilor care implicd transferul ideatic al viziunii conducatorilor asupra cetatenilor
unui teritoriu, insd familia, Tn numele dreptului la viata al copilului, acceptind relatia cu
teritoriul, accepta si relatia cu sistemul ideologic, in general. Acest fapt ne-a determinat sa
consideram perspectiva irelevantd, in relatie cu finalitatile implicate de formarea managerilor
de tip fractalizant. Aspectul caruia i-am acordat un interes major a fost reprezentat de nevoia de
a constientiza faptul ca managerul de tip fractalizant isi asuma libertatea de gandire necesara
credrii fractalilor, constientizdnd nevoia de a contrapuncta orice cadru legislativ. Teoria
contrapunctului, ofera, din punctul nostru de vedere, reperele de gandire necesare manifestarii
autoritatii in orice sistem educational. Pentru copiii, timpul are o singurd dimensiune: cea a
etapei de formare. Orice calendar social si politic ar decide adultii din mediul lor de viatd, asa
cum nu poate fi oprit sa culeaga date din mediu pentru a invdta sa manance, nu poate fi oprit
nici sd culeagd date din mediu pentru a invata sd manifeste toate celelalte comportamente
necesare vietii de adult. Managerii educationali de tip fractalizant pot diferentia acestei nevoi
de cele impuse de cadrul legislativ si pot fractaliza realitate astfel incat sa diferentieze cadrul
statal de cel psihobiologic si cel social.

A patra si ultima retea despre care consideram ca influenteaza major evolutia unui
beneficiar primar intr-un sistem educational, in prezent, este cea informational-globala.
Tehnologia si internetul au creat aceasta noud retea in care s-a construit, n timp, cea mai
bogata si diversificata oferta educationala la care reprezentantii speciei noastre au avut vreodata
acces. Aceasta noud retea a facut posibild descoperirea unor noi dimensiuni ale realitatii,
dimensiuni care schimba fundamental modul de raportare a omului la sine si la mediile de viata
in care se poate integra. Spatiul si timpul la care omul s-a raportat pana la aparitia acestei retele,
pentru a cartografia realitatea, au dobandit noi valente la nivelul perceptiei umane, atat din punct

de vedere teoretic pentru cei care investigheaza realitatea cu scopul de a o defini, cat si din
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punct de vedere practic, pentru cei care investigheaza realitatea, cu scopul de a o controla,
indiferent ca sunt oameni aflati la varsta copilariei condusi de natura in aceasta directie, fie ca
sunt adulti, condusi de alti adulti sau de propriile convingeri. Instinctul uman de a controla
realitatea atat nominativ cat si denominativ, a descoperit un nou teritoriu de manifestare,
profesional prin care oamenii se racordeaza la informatia dintr-un sistem cartografiat mental,
permite creare de conexiuni intr-un numar de retele sociale sau profesionale virtuale, echivalent
cu numarul opiniilor unui individ despre oricare dintre domeniile tematice in care se poate
exprima. Perceptia umana in fata aceste realitati poate fi denominata printr-un singur cuvant:
haos. Reactia/feedbackul psihobiologic in fata haosului este perplexitatea, urmata de
resemnare, de revolta sau de cercetare. Convingerea noastra este ca stiinta pune la dispozitia
autorilor de concepte in domeniul managementului, la modul general si managementului
educational, la modul particular, suficient de multe argumente pentru a configura noul pattern
de relatie cu mediile de viata. Bineinteles, ca nu poate fi ignorat instinctul care ne obliga sa
cartografiem continuu mediile In care ne manifestdm prin toate simturile corpului, insa poate fi
eliminatd ipoteza asocierii hartilor cu starea de normalitate, prin raportare la prejudecati socio-
profesionale. Problema este complexa si dificil de abordat pe alt palier decat cel al cercetarii si
aceastd constatare ne-a obligat sd cautim o atitudine manageriald care sa permitd racordarea
sistemului educational la aceasta viziune.

Cea de-a treia ipoteza a cercetarii, configureaza imaginea personalitatii managerului de
tip fractalizant, in capitolul: Managerul de tip fractalizant. Subcapitolele prin care se
argumenteaza ipoteza sunt:

1. Functia manageriald ca nod de transfer plurisistemic

2. Personalitatea managerului fractalizant ca nod de racordaj intersistemic

3. Limitele personalitatii managerului de tip fractalizant in interactiune cu presiunile
cadrelor legislative

4. Strategiile managementului de tip fractalizant si efectele acestora in buclele de
feedback institutionale

Puntea ideatici ce ne-a determinat sa adoptam conceptul fractal in domeniul
managementului educational este creatd de natura bivalentd a demersului lui Benoit
Mandelbrot: constientizarea impresiei de rigurozitate, dezordine si haos pe care unele realitati
o exprima si nevoia de identificare a unui pattern/model care sa permita refacerea impresiei de

ordine.
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Urmarind particularitatile miscarii datelor in fiecare dintre sistemele prezentate anterior,
am proiectat personalitatea managerului de tip fractalizant, in manifestare strategica si posibile
instrumente de fractalizare cu mare capacitate de congruentd, din punctul nostru de vedere, in
prezent.

Principala misiune a functiei manageriale in relatie cu factorii de decizie ai
sistemului psihobiologic al copilului, ca fiinta codata dual, este mutarea punctului de ordine
de pe profilul general, standardizat al modelului educational conceput la nivel statal, pe profilul
unic al copilului reflectat in portofoliul personal si pe posibilitatea generarii acelui tip de fractal
care sa faca posibild integrarea sau reintegrarea acestuia in sistemul pe care il coordoneaza, in
orice context de schimbare a variabilelor de construct.

Daca functia manageriald de relatie cu factorii de decizie ai sistemului educational
psihobiologic, poate fi articulatd prin crearea unui nod de relatie ce poate fi activat si din
exterior, prin intermediul portofoliului personal, in cazul sistemului educational social,
managerii de tip fractalizant sunt obligati sa asigure doar transparenta cadrului de racordare
intersistemica. Fractalizarea nu mai este una de ordin spatial, ci de ordin temporal, In sensul
nevoii sistemelor educationale de a oferi intotdeauna copiilor din prezent, Tn mediul socio-
economic din prezent, cadrul propice de manifestare a capabilitatilor lor, asumandu-si impactul
mentinerii sau schimbarii ID-ului social configurat de traditia sistemului.

Instrumentul prin care managerii pot realiza fractalizarea, pe acest nivel, este codul etic
al institutiei sau carta universitara. In prezent, la nivel preuniversitar, codul etic institutional
este, in general, integrat in regulamentul intern si urmeaza directiile sugerate de ROFUIP,
deoarece asa cum a rezultat si din analiza comportamentelor factorilor de decizie ai sistemului
social, la nivelul mentalului colectiv, nu este inca bine diferentiat acest palier al relatiei cu
scoala.

Noi consideram ca scoala, prin managementul de tip fractalizant isi poate asuma si n
acest caz mijloacele si prioritatea. Comunitatea fiecarei scoli poate fi individualizata in directia
unui noi identitar de care copiii si adultii au nevoie pentru a integra in personalitatea lor
markerii sociali configurati de o cultura formalizata exclusiv in sensul care confera stimd de
sine si demnitate umana.

Managerul educational de tip fractalizant este obligat de ipostazele haotice de
manifestare a sistemului statal, in prezent, sa-si asume emergenta institutiei pe care o conduce,
prin natura statutului sau.

Instrumentul cu ajutorul caruia piata muncii, cu nevoile ei concrete ar putea deveni

elementul central de inspiratie in generarea fractalilor de coagulare a imaginii unui teritoriu
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prosper, este computerul. Colectarea, organizarea si particularizarea datelor de pe toate
cercurile pietei, de la cel local, la cel global, pe care le impun particularitdtile localitatii si
cartierului in care se afld scoala reprezinta una dintre cele mai importante sarcini pe care
managerul educational de tip fractalizant trebuie sa si-0 asume.

Managerul educational de tip fractalizant are in aceastd etapa a istoriei misiunea de a
aborda realitate dintr-o perspectivda pragmatica : existenta scolii este conditionata de
prosperitatea teritoriului, iar prosperitatea teritoriului este conditionatda de nivelul de
competentd al resursei umane in relatie cu provocarile naturale ale teritoriului. Istoria locala,
reanalizatd din perspectiva traditiilor si obiceiurilor economice poate oferi date relevante
privind modul in care locuitorii care au intretinut viata comunitatii de-alungul timpului au creat
echilibrul de relatie cu mediul natural.

Pe nivelul relatiei cu factorii de decizie ai sistemului educational informational-
global, atat instrumentele cat si fractalii au devenit o realitate general consimtita, in mod
spontan, in timpul crizei Coronavirus.

Sub presiunea stdrii de urgentd care a obligat guvernul sa inchida scolile, managerii
educationali ai sistemului au anuntat public modalitatea prin care vor fi continuate cursurile:
on-line, pe cateva platforme educationale puse la dispozitia internautilor de mult timp de catre
intreprinzatorii Cyberspace. Brusc, profesorii si elevii s-au trezit in situatia de a stabili
conexiuni academice in spatii private mai mult sau mai putin cunoscute care ofera posibilitatea
gazduirii comunicarii video-audio si multe facilitati specifice scolilor on-line, gratis. Punctele
generatoare de fractali sunt in incidentele pe care le creeaza doua noi concepte ce au patruns
deja in limbajul sistemului: telemunca si telescoala. Un manager educational aflat in cdutare de
fractali de etapd pe secvente bine definite strategic, se poate misca in cyberspace cu viteze de
neimaginat. Singura conditie este sd priveascd in directia potrivitd, adicd spre punctul de
intalnire intre scoala si telescoald, munca si telemunca vizibil in teritoriul in care el ia decizii.
Instrumentele prin care managerii pot fractaliza si refractaliza relatia cu factorii de decizie din
sistemul educational informational-global sunt calendarul si orarul. Atat elevii cat si parintii lor
isi organizeaza viata in functie de aceste instrumente a céror structurd a fost decisd anual.

Instrumentele prin care managerii pot fractaliza si refractaliza relatia cu factorii de
decizie din sistemul educational informational-global sunt calendarul si orarul. Atat elevii cat
si parintii lor isi organizeaza viata in functie de aceste instrumente a caror structura a fost decisa
anual.

Personalitatea managerului de tip fractalizant are, din punctul nostru de vedere,

natura contrapunctului de racordaj intersistemic, managementul de tip fractalizant fiind, din
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punctul nostru de vedere o solutie general valabild, deoarece permite activarea modelului
autoritatii, indiferent de natura personalitdtii si de cea a contextului. Condus fiind in mod natural
de inteligenta emotionald ce il mentine in relatie cu functia, managerul va avea intotdeauna
tendinta fractalizarii sistemului inspre echilibru, fapt perceput de tot ceea ce inregistreaza
fluctuatiile inteligentei emotionale ca fiind pozitiv. Aceastd impregnare a mediului cu elemente
de construct pozitivate continuu, poate permite oricarui actor din sistem, initierea fractalului,
din punctul in care pentru el realitatea devine constructiva. Capacitatea de sondare pe care
tehnologia o pune la dispozitie poate filtra si decanta cu viteze foarte mari orice intrare si orice
iesire din teritoriul problemei, obiectivand sensul pe care fluxul datelor se Inscrie. Ceea ce este
vizibil este faptul ca impulsurile vin continuu dinspre autoritate si ca sistemul isi mentine starea
de echilibru. Ceea ce nu este vizibil este faptul ca autoritatea, de fapt nu actioneaza, nu exercita
presiunea care crea in vechea realitate impresia fortei, ci doar impulsioneaza si ca solutia nu
este un raspuns, ci o rezultanta a incidentei create de impulsul asumat de fiecare dintre partile
care compun sistemul. Concluzia care se impune este ca functia manageriald nu mai este
conditionatd de plus valoare cognitiva care i-a fost asociata de iure sau de facto, ci doar de
initierea pe unul dintre nivelurile managementului de tip fractalizant sau de o norma/lege care
ar implica o formalizare a conceptului. Faptul ca in Romania, in prezent, accesul la rolul de
expert in management educational nu este conditionat de criterii care sa implice conditii de
excelenta cognitiva dobandita prin expertiza sau prin experientd, confirma constientizarea noii
viziuni asupra managementului de catre legiuitori. Masura in care managerii utilizeaza
tehnologia pentru a genera miscarea descrisa anterior este singura care conditioneaza rezolvarea
problemelor din sistem prin fractalizare.

Managerul de tip fractalizant se proiecteaza pe sine, ca fiind in afara relatiilor obiectuale,
prin diferentierea puterii imaginii sale de puterea personalitatii sale. Constient de faptul ca
abordeaza realitatea din perspectiva logicii probabilisticii pe care o modeleaza cu ajutorul
computerului impreunad cu toti actorii sistemului( resursd umand din interior, beneficiari
primari, secundari si tertiari). Pe acest nivel, realitatea este incolora, deoarece nu implicad
inteligenta emotionala. in functie de tema si obiectivul actiunii, existand posibilitatea implicarii
st afirmdrii pentru toti cei influentati, decizia se obiectivizeaza prin instrumentele statisticii si
ale societatii democratice. Cand este transferatd pe nivelul obiectual, managerul reincarca
puterea imaginii reale a autoritatii ca punct de ordine al sistemului, imagine ce a fost afectatd
in situatia de dezechilibru, indiferent daca punctul care a cristalizat fractalul a fost sau nu

generat de el.
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Portofoliul, planul individual de invatare, standardele de evaluare si banca de
instrumente de evaluare unica pusa la dispozitie de Ministerul Educatiei, sunt instrumente care
permit construirea unei relatii cu beneficiarii secundari ai educatiei prin care autoritatea
manageriald sa ofere suportul de incredere de care familia are nevoie pentru a intelege modul
in care scoala are impact asupra evolutie copilului. Existenta tehnologiei si a informaticienilor
in sistemul educational reprezintd suportul tehnic si de competentd profesionald prin care
fiecare scoalda ar putea beneficia de facilitatea de a construi atdt imaginea portofoliului
educational, cat si pe cea a planului individual de invatare. Fiecare scoala poate avea propria
platformd educationald, care sd pund la dispozitia beneficiarilor indirecti ai educatiei
standardele, instrumentele de evaluare si baremele aplicate si sd permita accesul acestora la
portofoliul copilului si la comunicare.

Managerul de tip fractalizant urmareste si in cazul relatiei cu resursele umane din
interiorul institutiei, crearea unei imagini ideale personalizate a tipului de resursd umana care
sd mentind interesul indivizilor angrenati in realitatea institutionald in relatie cu autoritatea
incontestabila a planului unor posibilitati obiective. Spre deosebire de managerul clasic ce preia
de la predecesori, valorile si credintele impreuna cu toate artefactele prin care sunt concretizate
si cautd solutii de promovare a acestora, managerul de tip fractalizant, integreaza din cultura
traditionalda, 1n viziunea prezentului organizational, acele elemente prin care se asigurd
continuitatea la standarde contextualizate nevoilor reale de evolutie ale copiilor.

Analizata din aceastd perspectiva, autoritatea manageriala are libertate foarte mare in
impunerea propriei viziuni in relatie cu beneficiarii tertiari ai sistemului educational, deoarece
feedbackul pe care il primeste este intotdeauna indirect. Acest tip de feedback este pe cat de
constructiv in cazul existentei constiintei nevoii de a crea o viziune proprie, pe atat de distructiv,
in absenta acestei constientizdri, deoarece nu pune niciun fel de presiune sau de conditionare
pe manager.

Managerul de tip fractalizant isi asuma rolul de competitor cu orice tip de generator de
teme prin care agentii economici 1si formeaza resursele umane pentru a-si asigura succesul de
piatd. Cu cat competitorii acestuia sunt mai multi si mai agresivi imagistic, cu atat mai bine
reprezentata trebuie sa fie oferta scolii cu un management de tip fractalizant.

Cadrul legislativ general permite contextul necesar crearii starii de contrapunct de
catre managerul de tip fractalizant.

Ca si in cazul modului de raportare la cadrul legislativ general, si in context de relatie
cu cadrul legislativ particular, este necesara schimbarea tezei care afirma nevoia de stabilitate

ca un sistem sa functioneze. In realitate, buna functionare a sistemelor este conditionatd de
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capacitatea de ajustare a potentialului propriu astfel incét intrarea si iesirea in si din sistem sa
se realizeze conform asteptarilor fiecaruia dintre cei care aleg atat intrarea cat si iesirea. Acest
fapt presupune ca managerul sa isi asume libertatea de a propune interventii asupra cadrului
legislativ particular ori de cate ori starea de potential o impune.

Singurul comportament managerial care permite impresia de stabilitate, este cel
de tip strategic.

Din punct de vedere teoretic, cadrul de fundamentare a comportamentului strategic este
configurat la standardele cele mai evoluate ale prezentului. Infiintarea ARACIP ( Agentia
Romani de Asigurare a Calitatii in Invatimantul Preuniversitar) a introdus in practica
manageriald instrumente de anticipare si autoevaluare, precum Proiectul de dezvoltare
institutionald si Raportul de evaluare internd care s-au addugat celor impuse de RODIS
(Regulamentului de Organizare i Desfasurare a Inspectiei Scolare): rapoartele semestriale si
anuale si planurile manageriale semestriale si anuale. Presiunea pe care o exercitd acest tip de
feedback institutional poate, de asemenea crea reflexe conditionate, insa timpii de reactie nu
pot fi corelati celor de evolutie si de gestiune a functiei manageriale, care datoritd presiunii
politice, rareori reuseste sa fie exercitata chiar si un mandat.

Stiinta retelelor este o realitate cu un certificat de nastere relativ recent. Verticala
ierarhiilor a devenit orizontald, iar puterea imaginata a fi atributul celor din varful ierarhiei pare
a fi concentratd in noduri de retea. Daca structura vechii ipoteze crea iluzia potentei individuale,
cea noud, oscileaza incd In ceea ce privesti raportul de putere intre cei care sunt in relatie directa
st indirectd cu un nod de retea si nod. Presiunea vechilor convingerii este inca foarte puternica
prin forta generatd de numarul mare al celor care inca se raporteaza la structura ierarhica si
pentru a-si mentine echilibrul de relatie cu noua logica au nevoie sa recunoasca secvential
modelul baza. Aceasta presiune obligd la recunoasterea unei puteri intrinseci a nodului de retea
si la configurarea unor teorii care sustin posibilitatea controlului informatiei in retele prin
identificarea si conditionarea nodurilor de retea. Cu alte cuvinte, existenta retelelor si a modului
in care informatia se misca liber, Intr-o obiectivitate absolutd, haoticd, din punct de vedere al
nevoii omului de a organiza informatia in functie de varii teme pe care le considera prin
predispozitie geneticd sau sociald vitale, nu anuleaza libertatea noastra de a gési corespondente
cu echivalari acceptabile la nivelul semanticii individuale sau colective.

Managerul de tip fractalizant constientizeaza aceasta libertate si cei doi poli ai ei si 0
experimenteazd utilizdnd instrumente de tip computational, in mod constient. El este pregatit
sa considere feedbackul ca forma de input necesar stabilirii echilibrului de stare a sistemului.

Astfel, fie ca este pozitiv, fie ca este negativ, fie cd este anticipat sau nu, 1dsand retelele libere
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sa-] primeasca, managerul permite ajustarea stdrii de reactie a sistemului, folosind scutul
semantic al premisei educationale.

Asadar, raportand functionarea sistemului la principiile comunicarii in retelele umane,
managerul fractalizant detine parghiile necesare, atat la nivel conceptual, cat si juridic si
instrumental pentru a genera fractali de deschidere a oricarui tip de bucla, fractali care pot bloca
sau Tnchide sistemul.

Managerul de tip fractalizant este constient de faptul ca mentinerea echilibrului
atmosferic ce se exprima la nivel parasistemic prin temperatura mediului de relatie, este
responsabilitatea functiei pe care o reprezintd si asigurd prin instrumentele pe care prezentul
tehnologic le pune la dispozitie cu generozitate, cadrul de fluctuare meteorologica, necesar
confortului de relatie al elevilor cu familia si profesorii, al profesorilor cu profesorii si al
acestora cu familia. Fiecare scoald are posibilitatea de a-si crea cu usurinta, fara costuri mari,
propriile canale video, audio, propriile bloguri, pagini de facebook, propriile reviste, ziare,
teatre, cluburi, echipe de dansuri, sporturi etc. Cu alte cuvinte, are libertatea de a genera fluxuri
informationale specifice domeniilor artei si sportului, de intensitate mai mica sau mai mare care

sd capteze suprasarcinile emotionale ale oamenilor din sistem.

CONCLUZIILE PRINCIPALE ALE TEZEI

Atat datele teoretice cat si cele culese de concretul imediat al prezentului prin
intermediul cercetdrii econometrice, ne indreptitesc sa credem ca sistemul educational si
resursele umane pregatite sa-si asume rolul de manager educational, manifesta disponibilitatea
de a ncepe modelarea in functie de noul pattern, reprezentat de relatia manager de tip
fractalizant-retea(MF-R).

Schimbarea este un derivat al momentului epocal pe care umanitatea il traieste in
prezent, moment care implica destructuralizarea uneia dintre perceptiile fundamentale ale
relatiei speciei cu mediul: relatia cu mediul educational. Tehnologia a creat o suprarealitate
informationald care schimba fundamental modul de raportare a individului la mediul de viata,
mediu Tn care omul integreaza, in mod inconstient in copilarie si in mod, cel putin teoretic,
constient, in timpul vietii de adult, imagini, limbaje, comportamente, conceptii, informatii,
ideologii etc. din toate culturile lumii. Marea provocare a timpului este suportata in primul rand
de familie si de scoala care sunt obligate s faciliteze integrarea copilului in cele doua medii de
viatd, cel real si cel virtual, astfel incat configurarea structurilor de raportare sa mentind copilul
in echilibru atat cu sine cat si cu ceilalti. Dacd instrumentele si competentele familiei sunt

relative, in functie de conditiondri de ordin cultural si economic, cele pe care scoala le poate
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pune la dispozitia copiilor atat cu suportul familiei cét si cu cel al comunitatilor de pe orice
nivel (local, regional, national, international) al retelelor pe care le poate contacta sunt
fundamentale.

Conditia de baza in crearea acestui nou tip de sistem este schimbarea perspectivei de
relatie a managerilor, cu datele sistemice, prin inlocuirea ideii de ”loc” cu ideea de ”retea”.

Datele statistice rezultate din cercetarea empiricd demonstreaza atat
disponibilitatea sistemului, cat si disponibilitatea managerilor de a recunoaste existenta retelelor
si de a interactiona cu acestea. Instrumentarea informatiei in retele fiind posibild cu ajutorul
tehnologiei, centralizarea si stocarea datelor necesare pentru atingerea finalitatilor sistemelor
va deveni in timp nu numai o necesitate, ci chiar un reflex comunicational ce va antrena crearea
de ad-hoc de instrumente fiabile contextual.
raportarea oamenilor la mediul de viatd, in primul rand prin variabile de ordin teritorial:
localitate, regiune, natiune, continent, reprezintd singura solutie argumentatd stiintific care
niciuna dintre structurile arhetipale.

Desi, in aparenta, sistemele isi vor pastra nodurile de retea predefinite, probabil suficient
de mult timp de aici inainte, noduri vizibile la nivel teritorial, adica, desi teritoriile in sine nu se
vor reconfigura la nivel denominativ, locuitorii lor vor putea iesi de facto sau de iure de pe
coordonatele spatio-temporale configurate de matrixul local, modificand prin datele pe care le
vor introduce in sisteme realitatea in functie de forta proiectiilor individuale.

Pentru a crea contextul necesar configurarii strategiilor de tip fractalizant, consideram
ca sunt necesare initiative intersistemice abordabile Tn imediatul prezentului, dintre care cele
mai importante ar putea fi:

> interventia decidentului ierarhic superior, fie la nivel de initiativa a guvernului,
fie a parlamentului. Astfel, baza de date prin care sa fie centralizate informatiile
psihobiologice ar putea deveni un instrument oficial si consultarea ei in vederea
ludrii unei decizii, o procedurd institutionalizata.

» crearea unor programe de formare care sda genereze interiorizarea
responsabilitatii managerilor privind initiativele de tip fractalizant

» mentinerea echilibrului de sistem de catre managerii de tip fractalizant,
presupune capacitatea de a genera fractali ambivalent, prin Tncurajarea
comunicarii in medii oficializate sau institutionalizate si prin dezvoltarea

competentelor de reincadrarea a informatiei prin traducerea intentiei de
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comunicare. Acest fapt impune, evident, formarea si perfectionarea
competentelor de relatie cu informatia in procese de comunicare specifice
comunicarii 1n retele

» crearea metodologiilor la nivel national, pentru a face posibila racordarea
legislativa

» crearea unor contexte de evaluare mai riguroase de catre ARACIP.

Este evident ca schimbarea nu poate fi declansata altfel decat prin aparitia unei nevoi
acute de relatie de comunicare in bucla deschisad cu elevii si consideram ca dacd o astfel de
posibilitate era greu de imaginat pentru un sistem cu invatamant fata-in-fata in teritoriul scolii,
obligatoriu, criza CORONA virus, a creat aceasta suprarealitate: managerii inteleg, in prezentul
acestei crize, de la o zi la alta, mai clar, ca supravietuirea scolii in vechea structurd, creeaza o
nevoie acuta de a asigura elevilor confortul unei relatii de comunicare oneste care implicd pe
de o parte abordarea aceluiasi registru de comunicare, pe de altd partea, traducerea corecta a
intentiei de comunicare de catre cel care are capabilitatea si obligativitatea de a-si asuma aceste
competente.

Directia catre care se indreaptd in mod natural disponibilitatea de relatie a managerilor
ar putea fi folositd si pentru echilibrarea celuilalt sens, prin initiative care sa solicite parintilor
aducerea in teritoriul scolii a culturilor familiale.

Scoala, in primul rand prin managerul educational, este responsabila de crearea gandirii
de tip fractalizant care poate transforma fiecare copil intr-un modelator al informatiei si un autor
de microsistem perfect integrabil in teritoriile Tn care alege sa se exprime.

Cercetarea empiricd demonstreaza disponibilitatea managerilor de a-si asuma
responsabilitatea pentru comunicare in mediul on-line si de a se implica direct in toate
activitatile care se deruleaza in cadrul acestor retele. Schimbarea mediului de relatie, va permite
utilizarea functiilor pe care tehnologia le pune astazi la dispozitie.

Viziunea integratoare a manifestarii managerului de tip fractalizant in sistem ar putea
aduce in concret cateva dintre contributiile personale, argumentate Tn partea teoretica a lucrarii
sl investigate prin cercetarea empirica:

% Ideea crearii unei aplicatii care s permita inregistrarea si consultarea datelor de
citre toti cei desemnati sa urmareasca evolutia copilului sau adultului aflat intr-
un proces oficial de invitare, dosar la care sa aiba acces exclusiv persoanele care
au legal acest drept.

Modul in care au fost formulate intrebarile chestionarelor a implicat identificarea

existentei unei astfel de initiative. Un numar foarte mic de respondenti au bifat raspunsurile
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care vizau Inregistrarea datelor pe pagina personald a elevului din platforma educationald a
scolii, fapt ce demonstreaza disponibilitatea sistemului educational de a adopta initiative de
acest gen care s-au materializat in unele institutii in crearea unor contexte de gestionare a
datelor.

O directie de dezvoltare in acest sens ar implica preluarea ideii de cétre patronii
sistemelor educationale, de stat sau private si transformarea ei intr-un instrument oficial.
Demersul in sine implica strategii de persuasiune care pot fi preluate de orice lector al
contributiei personale interesat de efectele introducerii acestui instrument in propriul sistem.

¢ Ideea definirii unei trasaturi comportamentale a managerului de tip fractalizant,
care s permitd luarea deciziilor in cazurile in care parintele de referinta nu
accepta de facto incredintarea autorititii sistemului educational.

Tréasatura este, in esentd, o consecinta a acceptarii ideii de manifestare haotica a datelor din
mediu, a faptului ca sistemele functioneaza pe alt nivel decat cel descriptiv-conceptual realizat
de mintea umana intr-un timp si spatiu predefinite. Odata interiorizat acest tip de gandire,
managerii de tip fractalizant, pot aborda fiecare caz fara a astepta subordonarea informatiei unui
pattern general. Datele contextuale ar fi prelucrate mental in sisteme cu bucla deschisa care ar
permite rularea informatiei cunoscute, preluarea informatiilor din exterior pand in momentul
credrii paternului necesar relatiei in cazul particular.

Directia de dezvoltare vizeaza exclusiv formarea acestui tip de gandire. Cum, in prezent,
functia manageriala in sistemul educational este conditionatd de absolvirea unui curs de
management, in conditiile prevdzute de lege, crearea unui curs bazd pentru cei care nu au
certificarea si a unui supliment pentru cei care sunt deja certificati, curs autorizat de patronii
sistemelor educationale poate transforma realitate intr-un timp relativ scurt.

% Crearea conceptului de management educational de tip fractalizant. Desi
argumentatia este aplicatd in totalitate pe sistemul educational, consideram ca
managementul in sine contine radacina ideatica ce ar permite racordarea conceptului la
orice alt sistem. Argumentul cu care ne sustinem ideea este reprezentat de faptul ca
managementul presupune controlul informatiei concrete si abstracte, iar managementul
de tip fractalizant implica un tip de control al informatiei abstracte prin intermediul
controlului tehnologiei si internetului.

Limitele cercetirii sunt impuse de caracterul ipotezei. Fiind o lucrare care propune o
noud perspectiva asupra managerului si managementului, consideram ca validarea ipotezelor se
realizeaza n primul rand pe nivelul argumentatiei stiintifice, fara de care raportarea conceptului

la persoane neformate in directiile implicate de interiorizarea conceptului nu s-ar putea realiza.
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Cercetarea statistica valideaza in mod majoritar disponibilitatea sistemului si a managerilor de
a relationa cu toate tipurile de retele despre care noi am presupus ca sunt integrate in sistemul
educational si de a integra strategii manageriale care implica responsabilitatea managerului de
a-si asuma pe toate palierele decizia in aceste retele. Din punct de vedere teoretic, cercetarea
s-a finalizat cu identificarea, definirea si argumentarea conceptului. Din punct de vedere practic,
cercetarea a urmarit disponibilitatea sistemului educational si a managerilor din prezent de a
integra strategiile preconizate a fi caracteristice acestui tip de management.

Perspectivele pentru cercetiri viitoare sunt nenumarate, deoarece consideram ca
acest concept poate fi prelucrat in orice sistem. Demersurile necesare sunt la indeméana oricarui
cercetator care este in cdutarea unei parghii de control pe relatia responsabilitate privind
mentinerea unui sistem in stare de functionare-miscare haoticd a sistemului. Desi nu a fost
posibil sa racordam impactul crizei CORONA virus care se deruleaza in prezentul cercetarii,
consideram ca situatia in sine a relevat pe deplin impresia haosului pe care noi il consideram
premisd de raportare la realitate in noul context existential, creat de aparitia tehnologiei si a
internetului. Tn mod paradoxal, pentru o astfel de situatie, criza din sanitate a declansat natural
nevoia gasirii unei solutii de control la nivelul mentalului colectiv al managementului global,
educatia fiind subiectul care preocupa toate celelalte sisteme, deoarece, asa cum am afirmat in
ipoteza de construct a acestui concept, nucleul structurii sociale naturale al speciei, este copilul.
Pulsatia vietii sociale a speciei este conditionatd de capacitatea copilului de a se integra in
mediile create de predecesori, datoria acestora fiind sa mentind mediile viabile, pand in
momentul in care urmasii demonstreaza capacitatea de a le prelua in vederea atingerii unor noi
performante impuse de schimbarea conditiilor de mediu. Urmand cursul evolutiei copilului
obligat sa se integreze in aceastd complexitate de retele reale si virtuale pe toate palierele pe
care le implica racordarea lui la natura si societate, insusirea gandirii de tip fractalizant poate

deveni o ipoteza viabila pentru orice sistem controlat de om.
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INTRODUCTION

I would like to thank Mrs. Prof.univ.dr. Adriana GRIGORESCU, the de facto
doctoral supervisor of this paper, for the guidance during the doctoral internship from
October 1, 2015 until the completion of the paper on September 30, 2020 and who could
not have this quality at public debate due to affiliation to another doctoral school
October 1, 2020.

Mankind passed from one era to another, developing environments, crystallized
around people capable of managing knowledge in its various forms of manifestation: stone,
iron, fire, coal, steam, gas, electricity, wave frequencies, etc.

The social network node that currently captures people's attention/energy globally is
the man capable of managing chaos, referring to this term from the perspective created by the
authors of chaos theory, extrapolated to human perception related to the speed of change

variables in systems.



The system that is under the most pressure, in the current context of the magnitude and
variability of the directions of the speeds of data flows that technology and the Internet allow,
is the educational system. Training educational managers to develop this managerial
capability is a priority; both for creating theoretical contexts that allow new generations to
acquire the behaviors necessary to maintain control and self-control in interaction with data
flows to which they have access, and to generate a social pattern through which behaviors to
be taken over naturally, by imitation.

Aware of this challenge by which the beginning of the 21st-century tests the limits of
managerial function, we sought a landmark to approach the idea of chaos from a non-
inhibitory perspective for human nature. Thus | discovered the concept of the mathematician
Benoit Mandelbrot regarding the human capability, supported by the technological one to
fractal any system, apparently, impossible to control, due to its roughness and its chaotic
aspect. The transgression of Mandelbrot's vision in the field of educational management
involved both verifying the ability of the system to conceptualize it and verifying the
openness of current managers to instrumental or methodological variables that have

penetrated or can penetrate the system.

RESEARCH METHODOLOGY

The research aimed at how managers relate to the systemic data they control and is
presented in the fourth chapter of the paper, Empirical research on the availability of the
education system and managers in Romania to integrate fractal-type management
strategies that are divided into three sections:

1. Analysis of the availability of the educational system to integrate fractalizing
managers

2. Analysis of the perception of current managers concerning strategic thinking
of the fractalizing type

3. The new pattern of modeling the structure of the educational system

Considering that both in terms of assessing the extent to which the system shows a
willingness to integrate a new type of manager, and in terms of assessing the extent to which
current managers show the openness necessary to acquire new mental behaviors, the

investigation involves discovering how managers relate at the control levers, both concerning



the instruments/physical or theoretical tools, as well as to the primary, secondary and tertiary
beneficiaries and human resources, the questioning targeted exclusively managers as a target
group.

The research tool consists of two questionnaires, the first with 42 questions that
followed the availability of the system, and the second with 18 questions that aimed to
discover the perception of managers. The investigation targeted the managers from four
counties of Romania, chosen based on the representativeness of the relationship with four of
the Romanian provinces (Muntenia, Moldova, Transylvania, Dobrogea), which could support
a balanced image of the current reality at the national level. The research was conducted on a
sample of 200 school managers.

Statistical data confirm the representativeness of the sample concerning the specificity
of educational units in the current school network, both at the level of dissipation (rural,
urban, county seat) and the level of structure (primary, secondary, high school) and at the
level of number of students per school unit, for units with legal personality, including the

level of seniority of schools.

In conducting the empirical research, the Google Forms application was used to
collect the answers. The managers answered the questions in the questionnaire, under the
protection of anonymity, the method of differentiating each being the time stamp.

For the data processing, we used the Excel program within the Microsoft Office
Professional Plus 2013 package. The answers were imported in an Excel document,
wherewith the help of the formulas = COUNTIF () and = SUM () we determined the number
of answers for each variant in case of questions with a sure answer, and for multiple-choice
questions, the number of options chosen. Also, through this program, we generated radial and
grouped bar charts.

The objective of the paper is to introduce in the public consciousness, both on a
conceptual level and on a factual level, a concept through which to reconfigure the strategic
thinking of managers in educational systems.

The derived objectives aim at the main levels that should be activated by taking over
the concept:

1. Creation of scientific anchors that support the possibility of creating theoretical tools
to promote fractal management
2. Configuring the limits of the legislative framework that can support the strategies of

the fractalizing manager



3. Configuring systemic boundaries that can integrate the behaviors of this type of
management

4. Configuring the perception limits of current managers, with fractalizing thinking
strategies

The 42 questions that followed the availability of the system to integrate
fractalizing managers were structured in 8 sections that investigated the relationship
behaviors of current managers in networks specific to data movement in education systems.
The answers to each question in the section and each section were measured by reference both
to the validity of the hypotheses and by reference to the validity of the sample, concerning the
Romanian education system.

Section A refers to the conditions for monitoring the maintenance of the psycho-
biological balance of the direct/primary beneficiaries of education. The statistical data in
this section confirm the existence of tools. These are used to monitor the psycho-biological
balance and the context necessary for the creation of fractals through which each student can
benefit from the comfort of support from school at any time of imbalance. The educational
system is rounded and in fact to some extent, not only theoretically, systems that can monitor
the physical and mental health of students.

Section B deals with the conditions for monitoring the social balance of children's
social microsystems. The image created by the statistical data demonstrates the existence of
the awareness that the school and local community tradition encourages the school-family
partnership on maintaining the favorable living conditions for education, but the actions that
would demonstrate the concrete creation of this partnership are mostly placed in the area of
possibility, not of reality.

Section C refers to the specificity of communication networks between the school
and the family of the minor student, respectively, the adult student. Questioning on this
segment demonstrates the existence of two-way school-family data flow through messenger
applications made available by the phones and computers with internet access of teachers,
parents, and adult students. The communication framework is approached from the
perspective of the facilities assumed individually; there is some reluctance to take initiatives
that would allow formalized communication through applications assumed at the institutional
level.

Section D deals with the specificity of communication networks between teachers
and students. Statistical data confirm the trend of approaching classical communication

networks between teachers and students, at the level involved in multidisciplinary training. As
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in the other cases, the very existence of digital support did not generate the expected reactions
regarding the initiative to create new communication contexts, and the management lacked,
on all levels of manifestation, from the state to the local-institutional, the strength necessary to
initiatives, the push-on type.

Section E refers to the specificity of communication networks between teachers
and students. The mentoring that the student-teacher-teacher relationship currently involves,
according to the school curricula in use, is instrumented, according to the results of our
questionnaire, especially at the theoretical level, from the perspective of project work tools,
created and monitored by teachers. The didactic evidence of the concrete transposition of the
activities involved in reaching the aims of the general competences does not represent a
feedback criterion.

Section F refers to the specificity of communication networks between the
educational manager and the direct beneficiaries of education. The relationship behavior
of managers with direct /primary beneficiaries of education, statistically recorded,
demonstrates the existence of a discontinuity in the perception of the finalities of managerial
time investments in this segment. Although most of the managers have integrated the students'
activities in the daily agenda, either meetings of the student council or any other type of
activities, for the most part, take the information about them from teachers or audiences, not
from student representatives in the Students' Council.

Section G refers to the specificity of communication networks between the
educational manager and the indirect beneficiaries of education.

Statistical data confirm the interest and concern of managers for cultivating all
communication networks with indirect or secondary beneficiaries of education. Unlike the
answers regarding the same purpose directed to the family territory (chapter B), which
demonstrated a lower involvement in activities that allowed the school to discover family
cultures, in this segment, which defines the integration of the family in school culture, the
involvement is much higher.

Section H refers to the specificity of communication networks between the
educational manager and the human resources within the institution.

Investigating the specificity of communication networks between the educational
manager and the human resources within the institution demonstrates the reliability of all
channels and contexts. The closer the communication networks are to the territorial limits of

the institution and to those who have the conscience and the consciousness of belonging to



that territory for an indefinite contractual period, although it is determined by the retirement
age limit, the more reliable the networks and contexts is bigger.

Section | refers to the specificity of communication networks between the
educational manager and the representatives of other institutions inside and outside the
system. Statistical data confirm the reliability of communication between the educational
manager and representatives of other institutions inside and outside the system and the
involvement of managers in creating and maintaining these networks.

The results confirm the openness of the educational system to all networks, which
ensures, in itself, its viability and the possibility of rapid generation of fractals that keep
school microsystems in balance.

The 18 questions that investigated the availability of educational managers to
initiate and configure fractalizing management strategies reflect, first, the extent to which
managers assume responsibility for active involvement in controlling systemic data at the
levels involved in institutional networks.

Statistical data confronts us with a reality that demonstrates the deep responsibility and
commitment of today's managers to all purposes of the educational process and the great
willingness to use all the material and theoretical tools that the present faces, but also the still
sensitive need for stability and predictability. The investigation of managers demonstrates
their willingness to initiate and configure fractal strategies, by the very fact that they assume
responsibilities for the system. Assuming responsibility involves professional duplication or,
in other words, assuming the professional double that ensures the principle of feedback when
decisions are needed in the system/territory to which the self relates.

CHAPTERS' SYNTHESIS

The theoretical approach was structured in three hypotheses argued with scientific,
legislative, and econometric support.

The first hypothesis translated concretely in the first chapter of the theoretical
research, The quintessence of the management concept from its appearance until now, aims
to validate the actuality and continuity of the manager/management concept regarding
intrinsic human nature and human communities and is argued by following three directions of
idea construction:

1. Etymology, semantics, and epistemology of the concept



2. Factual configuration of the concept

3. Reflection and reflection of the concept within the limits of the educational system

The contemporary perspective on the concept is strongly influenced by the emergence
of technology and discoveries in physics and biology. The feedback theory reflected both at
the level of human behavior and the level of the behavior of the machine equipped with
sensors, places the manager in a system that operates as a whole, its function being only one
of those systemically interconnected and set in motion by the output size. The computer, with
all its power of storage, selection, and data processing is also a component of this system,
supporting the traffic of data in the circuit on frequencies and speeds that can allow levels of
efficiency and effectiveness hard to imagine in the past.

Paradoxically, the theoretical loop has now brought the concept, from a factual point
of view to the level of expression that has always manifested itself, naturally. From the
psychological evolution of human nature, this multidimensional scientific trend has generated
a social expectation that forces people to assume the economic feedback created both by the
choice of the systems and their position and their capacity for integration.

The level of natural expression, decoded on the first level of concept translation, the
purely linguistic one, to which neurolinguistics today recognizes supremacy by revealing the
connections between the human nervous system and energy management through words,
demonstrates the management's conditioning of the existence of a biologically predefined
relationship.

A person's will can be recognized as an authority, only about those objects or tools that
he has learned or learn to control, by the conditioned taming of the reward-punishment
system, of some beings who have forbidden freedom of movement according to their genetic
impulses, and by communicating between dual genetically encoded systems.

Hundreds of thousands of years, from the appearance of the species until now,
movement in human communities, whether economic or of any other nature, has taken place
in the sense imposed by the de facto authority. The de jure authority can maintain the balance
of the community, organization, or system only insofar as it can manifest itself factually. In
the absence of the load weight that can allow this congruence of the forces involved, the chaos
is generated that generates the crisis whose only solution is to redefine the power ratio or
ratios between network nodes.

Living or non-living systems are set in motion only in the sense decided by the pressure of
interaction with the other systems they come in contact with or by a point in their system that

seeks its equilibrium of manifestation. Mandatory, at the moment the relationship is
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established, the state management is assumed by both systems or by the input and output
sensors of a system.

In the context of these realities currently validated by the sciences, the re-evaluation of
the methods proposed by the theories asserted and confirmed over time to the essence of the
concept implies only a magna cum laude praise by which the present is forced to mirror its
measure in the cumulative ocean by the intellectual efforts of their predecessors.

The second hypothesis is developed and argued in the chapter Complexities of the
educational system, following the specific trajectories of the configuration of a system: the
condition of appearance and the conceptual evolution through two subchapters:

1. Education as a socio-economic expression of people's evolution
2. The epistemological implications of the notion of an educational system
The two subchapters concentrate circularly on the information with the argumentative
character following the parables of the four specific conditions of the educational system:
psychobiological, social, economic/ state, and informational-global.

Our vision on the reality that the educational system configures, and assembles, in the
same structure, all the networks that contribute continuously and constantly to the modeling
of information, concerning the primary beneficiary of education, considered to be the core of
the system.

The first of the networks we approached in the analysis is the psychobiological one,
currently considered the field of investigation that brings, first of all from a
neuropsychobiological perspective to those interested, discoveries that fundamentally change
the way man reports to him. The aspect that we considered the most relevant is the one
designated by the phrase dual coding, which refers to the ability of human nature to act both
on its internal command and external command by assuming a relationship ID, called
professional ID, derived from one of the basic IDs of the species: child, female or male adult,
male or female parent. The transition from one order book to another is done spontaneously
by connecting to the system that recognizes the professional ID, or by individual agreement in
a context in which an outsider requests consent or the individual himself constructs a mental
context by to decide the agreement. The existence of these brain functions makes it possible
to learn in childhood and from people other than those recognized by the child as parents and
family members to whom they are entrusted by parents. For each stage of childhood, there is a
reference mentor/parent from whom the child takes over, naturally, the set of information or
conditions of the relationship with the information necessary to integrate into the living

environment during adult life.
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In the first twelve years of life, until man becomes a biological adult (enters puberty)
natural learning programs run on their own, regardless of the educational intentions of adults
who enter into educational relationships with him. Subsequently, the man acquiring biological
discernment can give his consent at the request of someone outside or at his own request.
Therefore, after this age, any learning context must be approached from this perspective, even
if the social-legal status maintains it as a minor until the age of 18, in Romania; responsibility
for its decisions is also assumed by parents, guardians, or any other person responsible for the
movement of information in a system in which a minor is integrated.

All these particularities of the psycho-biological network are currently managed,
according to the laws in force, both by the individual and by the family, the medical, social
assistance and psychological assistance systems created to ensure the environment conducive
to evolution harmonious for every child. Each of these systems creates its image of the child's
evolution, data management not being so far centralized so that adults who make decisions
that can influence the child's life can consult the data at a pace compatible with decision-
making.

The second network that we subjected to the analysis is the social one. The approach
was made, first of all from the perspective of the natural social microstructure, the family, in
which the child/adult is integrated, with one of the stage or agreement roles. The aspect
analyzed carefully was that of the characteristics of the authority or father who assumes both
naturally and legally the right to decide the relationship with the living environment and,
implicitly, with the school. We considered this important because, in the absence of
acceptance that a person cannot naturally relate to more than one authority, the educational
manager of the system who takes over the education of a child who is required to behave
according to the rules, i.e. obedience, does not can create a correct relationship agreement
with the family of the minor or with the adult requesting entry into the system. The
scaffolding of argumentation on this level has its roots in the psychobiological one, but the
derivatives have ample ramifications, both at the social and legal level. In principle, the
decision-making tool in setting up connections between networks is the contract or agreement
and is implemented in the same way in any type of social connection. Currently, the education
system has an article of law that conditions the entry and exit of the system through a study
contract, but the tradition of the system does not compete in this direction. The child still
benefits, in the vision of the collective mind in Romania, from the image of a being who must

accept the decision of the authorities from any system without the right to interpret the order,
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even if, from a legal point of view, all the laws that shape the rights of the child in a
democratic state have been adopted in the last twenty years.

The third type of network we have focused on is the state network. We considered
this network important because, in Romania, the educational system, although thirty years
have passed since leaving the structures configured in the hypothesis of communist ideology,
still retains its dominant structure of state education, private initiatives being conditioned by
law to adopt the same curriculum. This network is made up in such a way that it can create the
impression of incompatibility with the personality profile of the fractalizing manager and does
not seem to make possible the type of management that this authority profile involves. The
arguments with which we developed the idea of compatibility were built using landmarks
both in the diachronic and in the synchrony of the evolution of the system, the facts building
the image of a structure that is apparently large, cumbersome and rigid, and essentially ready
to adopt any change at any time, precisely because the nucleus is represented by children, and
human nature integrates with maximum speed and ease any novelty aimed at progress in
children's lives. The pressures on this network indeed come, first of all from the political
network, responsible for creating ideologies that involve the ideational transfer of the vision
of the leaders on the citizens of the territory, but the family, in the name of the child's right to
life, accepts the relationship with the territory, and the relationship with the ideological
system in general. This fact determined us to consider the perspective irrelevant, with the
purposes involved in the training of fractalizing managers. The aspect to which | gave a major
interest was the need to be aware that the fractalizing manager assumes the freedom of
thought necessary to create fractals, realizing the need to counterpoint any legislative
framework. The counterpoint theory offers, from our point of view, the thinking landmarks
necessary for the manifestation of authority in any educational system. For children, the time
has only one dimension: that of the training stage. Any social and political calendar adults
would decide in their living environment, just as they cannot be stopped from collecting data
from the environment to learn to eat, nor can they be stopped from collecting data from the
environment to learn to manifest all other behaviors necessary to the adult life. Fractalizing
educational managers can differentiate this need from those imposed by the legislative
framework and can fractal reality to differentiate the state framework from the
psychobiological and the social one.

The fourth and last network that we consider to have a major influence on the
evolution of a primary beneficiary in an educational system, at present, is the informational-

global one. Technology and the Internet have created this new network in which, over time,
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the richest and most diversified educational offer to which the representatives of our species
have ever had access has been built. This new network has made it possible to discover new
dimensions of reality, dimensions that fundamentally change the way man relates to him and
to the living environments in which he can integrate. Space and time to which man referred to
the appearance of this network, to map reality, have acquired new valences in human
perception, both theoretically for those who investigate reality in order to define it, and from
the point of view of the practical view, for those who investigate reality, in order to control it,
whether they are people of childhood led by nature in this direction, whether they are adults,
led by other adults or their own beliefs. The human instinct to control reality, both nominative
and denominative, has discovered a new territory of manifestation, a territory that affirms
infinite possibilities for mapping data.

Thus, the socio-professional guidance ID through which people connect to information
from a mentally mapped system, allows the creation of connections in several virtual social or
professional networks, equivalent to the number of opinions of an individual about any of the
thematic areas in which it can be expressed. Human perception in the face of these realities
can be termed in one word: chaos. Psychobiological reaction/feedback to chaos is perplexity,
followed by resignation, revolt, or research. Our belief is that science provides authors with
concepts in the field of management, in general, and educational management, in particular,
enough arguments to configure the new pattern of a relationship with living environments. Of
course, the instinct that forces us to continuously map the environments in which we manifest
through all the senses of the body cannot be ignored, but the hypothesis of associating maps
with the state of normality, by reference to socio-professional prejudices, can be eliminated.
The problem is complex and difficult to approach on a different level than that of research and
this finding has forced us to look for a managerial attitude that allows the connection of the
educational system to this vision.

The third hypothesis of the research configures the image of the personality of the
fractalizing type manager, in the chapter: The fractalizing type manager. The subchapters
that argue the hypothesis are:

1. Managerial function as a multisystem transfer node

2. The personality of the fractalizing manager as an intersystem connection node

3. The limits of the personality of the fractalizing manager in interaction with the
pressures of the legislative frameworks

4. Fractalizing management strategies and their effects in institutional feedback loops

13



The ideational bridge that determined us to adopt the fractal concept in the field of
educational management is created by the bivalent nature of Benoit Mandelbrot's approach:
awareness of the impression of roughness, disorder, and chaos that some realities express and
the need to identify a pattern that to allow the restoration of the impression of order.

Following the particularities of the data movement in each of the previously presented
systems, we designed the personality of the fractalizing manager, in strategic manifestation
and possible fractalization tools with high congruence capacity, from our point of view, at
present.

The main mission of the managerial function concerning the decision-makers of
the child's psychobiological system, as a dual coded being, is to move the order point from
the general, standardized profile of the educational model designed at the state level, to the
unique profile of the child reflected in the personal portfolio, and on the possibility of
generating that type of fractal that would make it possible to integrate or reintegrate it into the
system it coordinates, in any context of changing construct variables.

If the managerial function of relationship with the decision-makers of the
psychobiological educational system can be articulated by creating a relationship node that
can be activated from the outside, through the personal portfolio, in the case of the social
educational system, fractalizing managers are obliged to ensure only the transparency of the
intersystem connection frame. Fractalization is no longer a spatial one, but a temporal one, in
the sense of the need of the educational systems to always offer to the children of today, in the
present socio-economic environment, the propitious framework for manifesting their abilities,
assuming the impact of maintaining or changing the social ID configured by the system's
tradition.

The tool through which managers can achieve fractalization, at this level, is the ethical
code of the institution or the university charter. At present, at the pre-university level, the
institutional code of ethics is generally integrated into the internal regulation and follows the
directions suggested by ROFUIP, because as it resulted from the analysis of the behaviors of
the decision-makers of the social system, at the level of the collective mind is not well
differentiated this level of the relationship with the school.

We consider that the school, through the fractalizing type management, can assume in
this case also the means and the priority. The community of each school can be individualized
in the direction of a new identity that children and adults need in order to integrate into their
personality the social markers formed by a culture formalized exclusively in the sense that

gives self-esteem and human dignity.
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The fractalizing educational manager is obliged by the chaotic hypostases of
manifestation of the state system, at present, to assume the emergence of the institution he
leads, by the nature of his status

The tool, with which the labor market, with its concrete needs, could become the
central element of inspiration in generating the fractals of coagulation of the image of a
prosperous territory, is the computer. Collecting, organizing, and customizing data from all
market circles, from local to global, imposed by the particularities of the locality and the
neighborhood where the school is located is one of the most important tasks that the
fractalizing education manager must he assumes it.

The fractalizing educational manager has at this stage of history the mission to
approach reality from a pragmatic perspective: the existence of the school is conditioned by
the prosperity of the territory, and the prosperity of the territory is conditioned by the level of
competence of human resources in relation to natural challenges. Local history, reanalyzed
from the perspective of economic traditions and customs can provide relevant data on how the
inhabitants who have maintained the life of the community over time have created the balance
of relationship with the natural environment.

At the level of the relationship with the decision-makers of the information-global
educational system, both the instruments and the fractals became a generally agreed reality,
spontaneously, during the Coronavirus crisis.

Under pressure from the state of emergency that forced the government to close
schools, the system's education managers have publicly announced how the courses will be
continued: online, on several educational platforms made available to Internet users for a long
time by Cyberspace entrepreneurs. Suddenly, teachers and students found themselves in the
situation of establishing academic connections in more or less known private spaces that offer
the possibility of hosting video-audio communication and many facilities specific to online
schools, free of charge. The fractal generating points are in the incidences created by two new
concepts that have already penetrated the language of the system: telework and tele school.
An educational manager looking for stage fractals on well-defined strategic sequences can
move in cyberspace with unimaginable speeds. The only condition is to look in the right
direction, i.e. towards the meeting point between school and tele school, work and telework
visibly in the territory where he makes decisions. The tools through which managers can
fractalize and re-fractalize the relationship with decision-makers in the global information-
information system are the calendar and the schedule. Both students and their parents

organize their lives according to these tools whose structure has been decided annually.
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The tools through which managers can fractalize and re-fractalize the relationship with
decision-makers in the global information-information system are the calendar and the
schedule. Both students and their parents organize their lives according to these tools whose
structure has been decided annually.

The personality of the fractalizing manager has the nature of the inter systemic
connection counterpoint, the fractalizing type management being, from our point of view a
generally valid solution, because it allows the activation of the authority model, regardless of
the personality and context. Being naturally driven by the emotional intelligence that keeps
him concerning the function, the manager will always tend to fractalize the system towards
balance, a fact perceived by everything that records the fluctuations of emotional intelligence
as positive. This impregnation of the environment with continuously positive construction
elements can allow any actor in the system, the initiation of the fractal, from the point where
for him the reality becomes constructive. The sounding capacity provided by the technology
can filter and decant at very high speeds any input and any output from the problem area,
objectifying the direction in which the data flow is recorded. What is visible is that the
impulses come continuously from the authority and that the system maintains its state of
balance. What is not visible is that the authority does not act, does not exert the pressure that
created in the old reality the impression of force, but only impels and that the solution is not a
response, but a result of the incidence created by the impulse assumed by each party which
makes up the system. The necessary conclusion is that the managerial function is no longer
conditioned by the cognitive value that was associated de jure or de facto but only by the
initiation on one of the levels of fractalizing management or a norm/law that would involve a
procedure of concept. The fact that in Romania, at present, the access to the role of an expert
in educational management is not conditioned by criteria that imply conditions of cognitive
excellence acquired through expertise or experience, confirms the awareness of the new
vision on management by legislators. The extent to which managers use technology to
generate the movement described above is the only one that conditions the solution of
problems in the system by fractalization.

The fractalizing type manager projects himself, as being outside the objective
relations, by differentiating the power of his image from the power of his personality. Aware
that working with the future of primary beneficiaries, the first level of decisions is that of
possibilities, it approaches reality from the perspective of probabilistic logic that it models
with the help of the computer together with all system actors (internal human resources,

primary, secondary and tertiary beneficiaries). At this level, the reality is colorless because it
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does not involve emotional intelligence. Depending on the theme and objective of the action,
with the possibility of involvement and affirmation for all those affected, the decision is
objectified through the tools of statistics and democratic society. When transferred to the
object level, the manager recharges the power of the real image of authority as the order point
of the system, an image that was affected in the imbalance situation, regardless of whether or
not the point that crystallized the fractal was generated by it.

The portfolio, the individual learning plan, the assessment standards, and the unique
assessment tool bank provided by the Ministry of Education are tools that allow building a
relationship with secondary beneficiaries of education through which the managerial authority
provides the trust support the family needs to understand how school impacts the child's
development. The existence of technology and computer scientists in the educational system
represents the technical support and professional competence through which each school
could benefit from the facility to build both the image of the educational portfolio and that of
the individual learning plan. Each school can have its educational platform, which makes
available to the indirect beneficiaries of education the standards, assessment tools, and scales
applied and allow them access to the child's portfolio and communication.

The fractalizing manager also aims, in the case of the relationship with human
resources within the institution, creating an ideal personalized image of the type of human
resource to maintain the interest of individuals engaged in institutional reality concerning the
undeniable authority of the plan of objective possibilities. Unlike the classic manager who
takes over from his predecessors, the values and beliefs together with all the artifacts through
which they are concretized and seeks solutions to promote them, the fractalizing manager
integrates from the traditional culture in the vision of the present organizational, those
elements through which ensures continuity at standards contextualized to the real
developmental needs of children.

Analyzed from this perspective, the managerial authority has considerable freedom in
imposing its vision about the tertiary beneficiaries of the educational system, because the
feedback it receives is always indirect. This type of feedback is as constructive, in the case of
the existence of the awareness of the need to create one's vision, as destructive in the absence
of this awareness, because it does not put any pressure on the manager, neither conditions
him.

The fractalizing manager assumes the role of a competitor with any type of meme

generator through which economic agents train their human resources to ensure their market
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success. The more and more aggressive its competitors are imagistically, the better
represented must be the offer of the school managed in fractalizing style.

The general legislative framework allows the context necessary for the creation of
the counterpoint state by the fractalizing manager.

As in the case of the way of reporting to the general legislative framework, and in the
context of the relationship with the particular legislative framework, it is necessary to change
the thesis that states the need for stability for a system to work. In reality, the proper
functioning of the systems is conditioned by the ability to adjust one's potential so that the
entry and exit into and out of the system are achieved according to the expectations of each of
those who choose both entry and exit. This presupposes that the manager assumes the
freedom to propose interventions on the particular legislative framework whenever the state
of potential requires it.

The only managerial behavior that allows the impression of stability is the
strategic type.

From a theoretical standpoint, the framework for substantiating strategic behavior is
configured to the most evolved standards of the present. The establishment of ARACIP
(Romanian Agency for Quality Assurance in Pre-University Education) introduced in
management practice tools of anticipation and self-assessment, such as the Institutional
Development Project and the Internal Evaluation Report that were added to those imposed by
RODIS (Regulation on Organization and Development School Inspection): half-yearly and
annual reports and half-yearly and annually management plans. The pressure exerted by this
type of institutional feedback can also create conditioned reflexes but, reaction times cannot
be correlated with those of evolution and management of the managerial function, which due
to political pressure rarely manages to be exercised, even a mandate.

Network science is a reality with a relatively recent birth certificate. The vertical of the
hierarchies have become horizontal, and the power imagined to be the attribute of those at the
top of the hierarchy seems to be concentrated in network nodes. If the structure of the old
hypothesis creates the illusion of individual potency, the new one still oscillates in terms of
the power relationship between those who are in a direct and indirect relationship with a
network node and node. The pressure of old beliefs is still very strong due to the force
generated by the large number of those who still relate to the hierarchical structure and to
maintain their balance of relationship with the new logic they need to sequentially recognize
the basic model. This pressure forces the recognition of an intrinsic power of the network

node and the configuration of theories that support the possibility of controlling information
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in networks by identifying and conditioning network nodes. In other words, the existence of
networks and how information moves freely, in absolute, chaotic objectivity, for the human
need to organize information according to various topics that he considers vital by genetic or
social predisposition, does not nullify our freedom to find correspondences with acceptable
equivalences at the level of individual or collective semantics.

The fractalizing manager is aware of this freedom and its two poles and experiences it
using computational tools, consciously. He is prepared to consider feedback as a form of input
needed to establish the state balance of the system. Thus, whether it is positive, whether it is
negative, whether anticipated or not, leaving the networks free to receive it, the manager
allows adjusting the reaction state of the system, using the sign shield of the educational
premise.

Therefore, relating the operation of the system to the principles of communication in
human networks, the fractalizing manager has the necessary levers, both conceptually and
legally and instrumentally to generate fractals that open any type of loop, fractals that can
block or close the system.

The fractalizing manager is aware that maintaining the atmospheric balance that is
expressed at the para-systemic level by the temperature of the relationship environment, is the
responsibility of the function it represents and ensures through the tools that this technology
generously provides, the meteorological fluctuation framework, necessary for the comfort of
the relationship of the students with the family and the teachers, of the teachers with the
teachers and them with the family. Each school can easily create, without high costs, its video
channels, audio, its blogs, Facebook pages, its magazines, newspapers, theaters, clubs, dance
teams, sports, and so on. In other words, it has the freedom to generate information flows
specific to the fields of art and sports, of lower or higher intensity that captures the emotional

overloads of the people in the system.

MAIN CONCLUSIONS OF THE THESIS

Both the theoretical data and those collected by the immediate concrete of the present
through econometric research lead us to believe that the educational system and human
resources prepared to assume the role of educational manager show the willingness to start
modeling according to the new pattern, represented of the fractalized-network type

manager relationship (MF-R).

19



Change is a derivative of the epoch-making moment that humanity is currently
experiencing, a moment that involves the disorganization of one of the fundamental
perceptions of the species' relationship with the environment: the relationship with the
educational environment. Technology has created informational surrealism that fundamentally
changes the way the individual relates to the living environment, an environment in which
man integrates, unconsciously in childhood and in a way, at least theoretically, consciously,
during adult life, images, languages, behaviors, concepts, information, ideologies, etc. from
all cultures of the world. The great challenge of time is borne primarily by the family and the
school who are obliged to facilitate the integration of the child in the two environments of life,
the real and the virtual so that the configuration of reporting structures to keep the child in
balance both with himself and with the others.

If the instruments and competences of the family are relative, depending on cultural
and economic conditions, those that the school can make available to children with the
support of both the family and the communities at any level (local, regional, national, and
international) of the networks it can contact are fundamental.

The main condition in creating this new type of system is to change the perspective of
the relationship of managers, with systemic data, by replacing the idea of ""place™ with the
idea of "'network™.

Statistical data from empirical research demonstrate both the availability of the system
and the willingness of managers to recognize the existence of networks and to interact with
them. The instrumentation of information in networks is possible with the help of technology,
centralization, and storage of data necessary to achieve the goals of systems will become over
time not only a necessity but even a communication reflex that will lead to ad-hoc creation of
reliable contextual tools.

As a decision-making process in the absence of stability involved in relating people to
the living environment, primarily through territorial variables: locality, region, nation,
continent, fractalization is the only scientifically argued solution that eliminates the
hypothesis of impossibility to solve problems in an environment not theoretically framed in
any of the archetypal structures.

Although in appearance, the systems will keep their predefined network nodes,
probably long enough from now on, nodes visible at the territorial level. Even though the
territories themselves will not reconfigure at the denominative level, their inhabitants will be

able to leave de facto, or de jure from the Spatio-temporal coordinates configured by the local
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matrix, modifying through the data they will introduce in the systems the reality depending on
the force of the individual projections.

To create the necessary context for the configuration of fractal-type strategies, we
consider that accessible inter systemic initiatives are needed in the immediate future, of which
the most important could be:

> the intervention of the hierarchically superior decision-maker, either at the
level of the initiative of the Government or of the Parliament. Thus, the
database through which psychobiological information is centralized could
become an official tool and its consultation to make a decision and
institutionalized procedure

» creating training programs that generate the internalization of the
responsibility of managers regarding fractalizing initiatives
» maintaining the system balance by fractalizing managers involves the ability

to generate ambivalent fractals, by encouraging communication in formalized
or institutionalized environments and by developing the skills of reframing
information by translating the intention to communicate. It requires the
development and improvement of information relationship skills in
communication processes specific to network communication

» creation of methodologies at the national level, to make possible the
legislative connection

» creating more rigorous evaluation contexts by ARACIP.

Change can only be triggered by the emergence of an acute need for open-loop
communication with students and, we believe that if such a possibility was difficult to
imagine for a face-to-face education system within the school, the coronavirus crisis has
created this surrealism: managers understand, in the presence of this crisis, from day to day,
more clearly, that the survival of the school in the old structure, creates an acute need to
ensure students the comfort of an honest communication relationship that it involves, on the
one hand, the approach of the same communication register, on the other hand, the correct
translation of the communication intention by the one who has the capacity and the obligation
to assume these competences.

The direction towards which the relationship availability of managers naturally goes
could also be used to balance the other way, through initiatives that require parents to bring

family cultures into the territory of the school.
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The school, first of all through the educational manager, is responsible for creating
fractalizing thinking that can transform every child into a modeler of information and a
microsystem author perfectly integrable in the territories in which he chooses to express
himself.

Empirical research demonstrates the willingness of managers to take responsibility for
communication in the online environment and to be directly involved in all activities that take
place within these networks. Changing the relationship environment will allow the use of the
functions that technology makes available today.

The integrative vision of the manifestation of the fractalizing manager in the system
could bring in concrete some of the personal contributions, argued in the theoretical part of
the paper and investigated through empirical research:

« the idea of creating an application that allows the registration and consultation of
data by all those designated to follow the evolution of the child or adult in an
official learning process, a file to which only those who legally have this right
have access.

The method of formulating the questionnaires involved the identification of the
existence of such an initiative. A small number of respondents ticked the answers aimed at
recording data on the personal page of the student in the school's educational platform, which
demonstrates the readiness of the education system to adopt such initiatives that have
materialized in some institutions in creating contexts of data management.

A direction of development in this sense would involve taking over the idea by the
owners of educational, state, or private systems, and transforming it into an official tool. The
approach itself involves persuasion strategies that can be taken up by any reader of personal
contribution interested in the effects of introducing this tool into their system.

%+ The idea of defining a behavioral trait of the fractalizing manager, which would
allow decision-making in cases where the reference parent does not de facto
accept the entrustment of the authority of the education system.

The feature is, in essence, a consequence of accepting the idea of chaotic manifestation
of environmental data, of the fact that systems function on a different level than the
descriptive-conceptual one achieved by the human mind in a predefined time and space. Once
this type of thinking is internalized, fractalizing managers can approach each case without
waiting for the subordination of information to a general pattern. Contextual data would be

mentally processed in open-loop systems that would allow the running of known information,
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receiving information from the outside until the creation of the pattern necessary for the
relationship in the particular case.

The development direction aims exclusively at the formation of this type of thinking.
How, at present, the managerial function in the educational system is conditioned by the
graduation of a management course, under the conditions provided by law, the creation of a
basic course for those without certification and a supplement for those already certified,
authorized by employers educational systems can turn reality into a relatively short time.

% Creating the concept of fractalizing educational management. Although the
argument is applied entirely on the educational system, we consider that the
management itself contains the ideational root that would allow the connection of the
concept to any other system. The argument with which we support our idea is
represented by the fact that management involves the control of concrete and abstract
information, and fractalizing management involves a type of control of abstract
information through the control of technology and the Internet.

The limits of the research are imposed by the nature of the hypothesis. Being a paper
that proposes a new perspective on the manager and management, we consider that the
validation of hypotheses is done primarily based on scientific argumentation, without which
reporting the concept to untrained people in the directions involved in internalizing the
concept could not be achieved. Statistical research mostly validates the availability of the
system and managers to relate to all types of networks that we have assumed are integrated
into the education system and to integrate managerial strategies that involve the manager's
responsibility to assume the decision at all levels in these networks. From a theoretical point
of view, the research ended with the identification, definition, and argumentation of the
concept. From a practical point of view, the research aimed at the availability of the current
education system and managers to integrate the strategies expected to be characteristic of this
type of management.

The prospects for future research are innumerable, as we believe that this concept
can be processed in any system. The necessary steps are at the disposal of any researcher who
is looking for a control lever on the responsibility relationship regarding the maintenance of a
system in a state of chaotic operation-movement of the system. Although it was not possible
to connect the impact of the Coronavirus crisis that is unfolding in the present research, we
consider that the situation itself fully revealed the impression of chaos that we consider the
premise of reporting to reality in the new existential context, created by the emergence of

technology and the Internet. Paradoxically, for such a situation, the health crisis naturally
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triggered the need to find a control solution at the level of the collective mind of global
management, education being the subject that concerns all other systems, because, as we
stated in the construction hypothesis of to this concept, the core of the natural social structure
of the species is the child. The pulsation of the social life of the species is conditioned by the
child's ability to integrate into the environments created by his predecessors; they must
maintain viable environments until the descendants demonstrate the ability to take them to
achieve the new performance required by changing environmental conditions. Following the
course of the child's evolution forced to integrate into this complexity of real and virtual
networks on all levels involved in his connection to nature and society, the acquisition of

fractalizing thinking can become a viable hypothesis for any human-controlled system.
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0237242160 0735273158

r_bitca@yahoo.com
Romanian
15 October 1975

feminine

Methodist, 1.S.J. Vrancea, Education

2006- 2019 titulat teacher at "Simion Mehedinti" Soveja Secondary School
1995-2005 titulat teacher at Campuri Secondary School

Titular teacher

Head of the methodical commission of educators, head of the C.E.A.C., member of the Board of
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Vi

"Simion Mehedin" Soveja Secondary School
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May 2019
"Useful, creative and safe use of the Internet", organized by C.C.D. Vrancea;

February-March 2018
"Didactics of Disciplines - training of Methodist teachers", organized by C.C.D. VRANCEA,

February 2017
“Intervention and working methods for children with certified learning difficulties”, organized by
Association National Center for Human Resource Development Eurostudy;

March-April 2016
"Pro-mediation in school organizations", with a certificate of continuous training of teachers, organized
by C.C.D. VRANCEA,

February-March 2016
"Information and communication techniques", with certificate, organized de C.C.D. VRANCEA,;

May-June 2015
"Development of skills in the field of parental education", with training certificate, organized by C.C.D.
VRANCEA,

March-April 2015
"School-parent-community relationship in preschool and primary education”, organized by C.C.D.
VRANCEA;

February-March 2015
"Development of leadership skills in educational management", with graduation certificate/ Descriptive
supplement of the certificate;

June 2014
Postgraduate master's courses in education sciences graduated with a Master's degree in the field of
"Educational Management";

June 2008
University studies completed with a bachelor's degree in the field of "Education Sciences";

July 1995
High school studies completed with a Baccalaureate degree

Certificate Vocational training course "Curricular Competences, reform priorities";

Certificate Professional training course "Qualification on the curriculum";

Certificate Vocational training course "Continuous professional development on the component of
differentiated training of students";

Certificate Training course "Support for school units in implementing the quality assessment manual";
Graduation certificate "Fundamentals of hygiene";

Certificate "Curricular empowerment of teachers in primary education for the preparatory
class";

Certificate "International training courses";

Certificate "Didactics of the discipline, Training of Methodist Teachers";

Graduation certificate "Project Manager";

Graduation certificate "Professional skills assessor";

Graduation certificate "Mentor of trainers";

Graduation diploma "Trade unions in the new economic context";

Certificate "Trends in the evolution of the Romanian education system";

Certificate of participation "Writing financing projects”;

Certificate "CRED - Relevant curriculum, education open to all - level 2 training - primary
education”

Master's degree in education sciences;

Bachelor's degree in the specialization of primary and preschool education pedagogy;
Baccalaureate diploma
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Curricular competencies, reform principles;

Reform of the educational system, curriculum, definition and typology;

The specifics of students' personality, interactive teaching-learning methods;

Class management of students, psych pedagogy of communication;

Quality, evaluation design, internal evaluation, quality standards;

Assessment tools, the object of school assessment;

Personal hygiene, ways to store food;

Educational policies, methods of knowing the student's personality, effective communication;
National costume, economic and entrepreneurial education, meeting management with students;
Continuing education, the role of school inspection;

Project purpose, risk management, project quality management;

Elaboration of evaluation tools, evaluation, organization of the evaluation process;
Preparation of training, implementation of training activities, design of training programs;
The role of human resources, economic growth;

Educational reform, modern teaching methods;

Project design and development, negotiation techniques, project financing;

Class management, negotiation, sociology of education;

Age psychology, general pedagogy, psych pedagogy;

Romanian language and literature, pedagogy, history, mathematics.

IASI Teaching Staff House;

Bucharest University;

A.R.A.C.I.P. Romania

D.S.P. Bacau, Bacdu School of Business Studies
"Simion Mehedinti" Teaching Staff House Vrancea
Constanta Teaching Staff House

SC Olimp Net S.R.L.

Friedrich Ebert Foundation

Olt Teaching Staff House

Youth in Action Foundation

“Al. I. Cuza "lasi, Faculty of Philosophy

University of Bucharest, Faculty of Psychology and Equation Sciences
Focsani Normal School

C.N.D.R.U.E. Baia Mare
M.E.C.T/M.M.F.E.S.T/ICN.F.P.A.

Vocational training program;
Vocational training program;
Vocational training program;
Continuing education program;
Continuing education program;
Training program;

Training program;

Training program;

Training program;

Training program;

Training program;

Training program;
Postgraduate studies;
University studies;

High-school studies.
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Period May 2019
March 2018

February 2017
April 2016

July 2015
September 2014

July 2014- Master
November 2013
October-November 2013
September- October 2013
August 2013

December 2012

June 2008- License

July 1995- Baccalaureate

Personal skills and
competences

Native language Romanian

Other languages

Self-assessment Understanding Speaking Writing
European level (*) Listening Reading Spoken interaction  Spoken production  Written expression

French B1 Independent user B1 Independent user B1 Independent user B1 Independent user B1 Independent user
English At Basicuser A1  Basicuser A1 Basicuser A1 Basicuser A1  Basic user
(*) Common European Framework of References (CEF) level

Social skills and competences  Ability to adapt to multicultural environments, obtained through the exchange of experience with
personalities from the county. Capacity for professional training, teaching and volunteering activities.

Organizational skills and  Leadership- leader of the formal and non-formal organization of the county educational project
competences  "Children, treasures of the Romanian soul".

Technical skills and competences

Computer skills and competences A good command of the programs described by the ECDL program..

Artistic skills and competences ~ -itérature: poetry and prose.

Other skills and competences ~ Athletics, tennis.

Driving license (s) C@tegory B
I.S.B.N. publications
“SCHOOL-FAMILY PARTNERSHIP. Organizing leadership activities and communicating with
students' families ", Pro Universitaria Publishing House, Bucharest, 2015
"Decisions and forms of implementation in pre-university education - Educational guide"
I.S.S.N. publications
Magazine with 1.S.S.N. of the Theoretical High School "Emil Botta" from Adjud
Magazine with 1.S.S.N. of the "Simion Mehedinti" Soveja Foundation
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Diplomas, attestations, certificates, certificates

1. Development of leadership skills in educational management

Graduation certificate / Descriptive supplement to the certificate

2. Certificate, Vocational training course "Curricular skills, reform priorities";

3. Certificate, Professional training course "Qualification on the curriculum";

4. Certificate, Professional training course "Continuous professional development on the part of
differentiated training of students";

5. Certificate, Training course "Support for school units in the implementation of the internal quality
assessment manual”;

6. Graduation certificate "Fundamentals of hygiene";

7. Certificate "Curricular empowerment of teachers in primary education for the preparatory
class";

8. Certificate "International training courses";

9. Certificate "Didactics of Discipline, training of Methodist teachers";

10. "Project Manager" graduation certificate;

11. "Professional skills assessor";

12. "Trainer of trainers" graduation certificate;

13. Graduation diploma "Trade unions in the new economic context"

14. Master's Degree;

15. Bachelor's degree in the specialization "Pedagogy of primary and preschool education";

16. Baccalaureate Diploma.
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Al_Chitescu, R.l., Grigorescu, A., Bitca (Bunghez), M.D. (2018) Romanian Educational System
and Intellectual Capital - Challenges and Success Factors, Proceedings of
BASIQ International Conference New Trends in Sustainable Business and Consumption,
Pages: 398-405, WOS: 000462608500036, ISSN 2457-483X, Editura ASE.

A2 Dogaru G.V., Costovici (Mema), D.A., Batca (Bunghez), M.D. (2020) Challenges in
managing the education system in 2020, International Journal of Business and
Management Invention (lIJBMI), vol. 09(08), Ser2, 2020, pp. 51-57. DOI:
10.35629/8028-0908025157.

A3_lon, A.E., Bitca (Bunghez), M.D., Dogaru G.V. (2020) Implications of Smart Learning in the
educational decision-making process, International Journal of Business and
Management Invention (IJBMI), vol. 09(08), Ser. 3, 2020, pp. 54-62. DOI:
10.35629/8028-0908035462

A4 Bitca (Bunghez), M.D., Dogaru, G.V., Chitescu, R.I (2020) Reform of Public Education
System in Romania, In STANIEWSKI, M.W., VASILE, V., GRIGORESCU, A. (vol. ed.),
Lumen Proceedings: Vol. 14. 1st International Conference Innovative Business
Management & Global Entrepreneurship 2020 — in print

INTERNATIONAL CONFERENCES

C1_Chitescu, R.1., Grigorescu, A., Batca (Bunghez), M.D. (2018) Romanian Educational System
And Intellectual Capital - Challenges And Success Factors, BASIQ International
Conference New Trends in Sustainable Business and Consumption, Heidelberg,
Germania, 31 May - 3 June 2018.

C2_Grigorescu, A., Dogaru, G.V., Bitca (Bunghez), M.D. (2018) Controversies of educational
and trade union leadership, International Conferences Global Interferences of
Knowledge Society, organizata de Universitatea Valahia din Targoviste, Targpviste, 16-
17 Noiembrie 2018.

C3_Bitca (Bunghez), M.D., Dogaru, G.V. (2020) Ethics in School Education and Additional
Training, The 1% International Conference Global Ethics Key of Sustainability (GEKoS-
2020), Organized by European Business Ethics Network — Romania, May 15, 2020,
Bucharest, On-line.



C4 _Bitca (Bunghez), M.D., Dogaru, G.V., Chitescu, R.l (2020) Reform of Public Education
System in Romania, International Conference Innovative Business Management &
Global Entrepreneurship 2020, Organized by: University of Economics and Human
Sciences in Warsaw, Poland; Romanian Academy, Institute of National Economy,
Romania; South West University “Neofit Rilski”, Bulgaria; National Institute for
Economic Research, Republic of Moldova; Social Science & Business Research Network
— SSBRN, Indonesia; Association Holistic Research Academic, Romania — HoRA,
September 4%, 2020, on-line
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